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FOREWORD

In the conventional sense of the term, this is not a
dissertation."It is a major applied research report, pre-
pared under the aegis of an experimental, off-campus,
doctoral program for community college educators. Consis-
tent with the pragmatic approach emphasized in this document,
the development and perfection of the educational apparatus,
referred to as a Community Service Laboratory, equalled the
devoted efforts to construct an experimental design to test.
its effectiveness. H=znce, the -cader is forewarned of the
repeated treks in each chapter, nc¢iween discussions of the
Community Serviée Laboratery and its experimental community
service-oriented curriculﬁh evaluative proceedings.

Another unusual characteristic of this project re-
port is the occasional presentation of artistic drawings
to portray more fully, the lively, human drama of the
Community Service Laboratory. These sketches by Dauhanbauer
hopefully detract not the least from the adopted, traditional
reporting format (Tuckman, 1972; Campbell and Ballou, 1974)

of this research project.
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ABSTRACT

Within a comprehensive community collerse, an
institutional change agent model resulted in the implemen-
tation and cvaluation of a community service-oriented cur-
riculum durin;; one academic semester. One goal of this
project was attained through (1) the revision of a Social
Science Curriculum to attach to 13, three-credit pesycholesy,
anthropolopy, sociology and education course offerings. a
one-credit Community Service Laboratcry, (2) the registra-
tion of 158 students for these four-crec it courses, and
(3) the provision of services to over 20 community agencies
through this project.

A second series of changer occurrcl in the organi-
zation and conduct of five professional development, faculty
workshops to put community service iders to work. The spec-
trum of community services was studied and discussed. The
extended departmental model (Myran, 1971, p. 414) and a
modified chartering process (Farmer, 1973, pp. 81-92) clari-
fied communication and governance matters. The permanent
adoption of this new curriculum was a final decision made
within this faculty faculty workshop structure.

To study the impact ¢  this new curricrlum on
alienation, perceivel student role, and course satisfaction in
community college siudents, a guasi-experimental design\was

11
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constructod.  The cxperirontal variable contiained three
Jevels of participation oo comwanity service-oricnted cur-
riculum: Dirccl Particiy - tion, Indircet Participation, ard
Nenm Participation.  One hondred students enrolled in four
pairs of Dociol telence cource seeticns, half control and
half experimental, werce observed for pretests and posttests
changes in scores on three measures:  Frank Besags's T7
Scale of Alienation, Ann Robinson's CS-CC Scale of Communi-
ty Services in Community Colleges and a Siudent Role
Acceptance Inventory (SRAI). Two levels of participation--
participation versus no participation-- were measured for
amount of cource sutisfaction s indicated by a Cours
Satisfaction Ratineg Scale.

The evaluation study revealed the community service-
oriented curriculum to be superior to the traditional cur-
riculum in satizfying the course arrangement needs of stu-
dents, equal to the traditional method in changing pecr-
ceived student role, and ineffective for reducing situdent
alienation.

A conclusion was reached that institutional change
had been effected as a function of this one-semester, major
applied research project. Recommendations centered on th:
need to continue this joint community services and acedeanic
effort, further evaluate the relationships of cpecific

community-oriented curriculur programs and learner behaviors,

]A
]
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analyze the attrition data culled during this project, and

enlarge the program to include otner departments within

the academic- division.




Chapter 1
INTRODUCTION

The three oldest branches of community college
education are services for transfer students, services for
terminal students and community services (Koos, 1921; Lange,
1927). Many community college systems in this nation were
conceptualized in this historical context. In the state of
Connecticut, for an illustration, community éolleges are
expected to: provide preparatign for students to transfer to
four, year institutions; provide occupational programs which
teach salable skills in two years; and community services
(Public Acts Section 10-326 (3) and Public Act 73-281).
While the past decades have witnessed an emphasis on the
transfer and terminal functions of community college systems,
the gréat thrust of the future in community college education
is expected to be in its communit: services‘dimension
(Harlacher, 1969; Keim, 1970; Raines, 1671).

Little is Known about community services. 4 rapidly
growing body of Xnowledge about community service prograns
has been published in recent yvears (Reynolds, 1956; Medcker,
1960; Harlacher, 1969; Keim, 1970; Myran, 1971; Bushnell,
1973; Raines, 1973). Few data are available, however, to
assess their effectiveness (Cohen et al., 1971). The growth

and development of the community services in California

1
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Community Colleges previde an excellent case in point. 1In a
survey of the growt: rate of subscription'to.differing
community service projects in these colleges through 1969-§9,
Keim (1970) reported increases ranging from 36.5% to .825.
Empirical analysis of these program is rarely spotted in the
community college literature. This state of affairs in the
research on community service activities is typical, corro-
borating Harlacher's (1969) observation that audible and
written support for community services outstrip the number
of visible, constructive, local programs. What seems to be
needed to further advance the community services dimension
of tﬁe community college concept is the development of
carefully designed community service projects which contain
a bullt-in assessment mechanism when the program is:launched
(Cohen et al., 1971).

The communitylservice—oriented curriculum reported on
in this study conforms to the service and evaluation require-
ments of the community services branch of community college
education. It is the-culmination of a series of practicum
efforts designed, by this researcher, to solve the low rote
of faculty and student involvement in community services
programs_at a public supported community college. In the
first of this group of practicums (Robinson, May 1974), one
faculty member demonstrated that community service projects
‘could be facilely integrated into individual course plans.
"Faculty Awareness Conditioﬁs" exposed select faculty members

to these curriculum change possibilities. No test was

15



administered, however, to determine the faculty's willing-
ness to incorporate a community service project iﬁto their
individual course organizations.

In a follow-up study to discover thé faculty's
willingness to revise their course plans to include a
communicy services project, seven of nine departmental
members accepted and approved the concept, contingent upon
the development of an educational apparatus by which
commﬁnity services would be structurally reinforced through
academic credit (Robinson, July i9743.

The community services-oriented curriculum was, and
continues to be, conceptualized as a one hour credit, commu-
nity services lab~ratory attached to three hour credit,
liberal arts, genc :1 education or occupational course
offerings which links learning with community service. Thisg
curriculum arrangement is administered by individual depart-
ments. Each instructor defines community services to
correspond with his or her disciplinary orientation: plans
with the aid of students and community agencies a community
service project; and conducts thé program in accordance with
the perceived needs of the students and the consumer popula-
tion. A strong characteristic of this type of learning-
service activity is its anéillary role in the total course
plan. A student is not required tu register for the C ommu -

nity service laboratory component. The project consists of

a_supplemental activity of the course format, rather than =n

integrated part of it!




4

At the educational policy makiiig level, a systematic
communication approach wes used by this researchef to secure
legitimization of a community services-oriented curriculum
which met the design specifications. A detéiled description
of those actions is reported in a practicum paper,
"Community Service Laboratories" (Robinson, July 1974, pp. i3-
4k5). The outcomes of that piece of work included authoriza-
tion of a community service laboratory credit to be added to
thirteen 3 credit Social Science offerings, taught by seven
instructers with a potentizl stuaent'population of 480. In'
addition, a grant was applied for and awarded under the
National Studenf Volunteer Program (see Appendix A).

This applied research project was a continuation of
the realization of the community service-oriented curriculum
concept through three levels of activity by this researcher.
One level involved the activation and‘administration of the
first Social Science Community Service Laboratoty. Building
a staff, locating and utilizing facilities, creating
mechanisms for registration and grading, managing budgetary
considerations, processing information within and without the
college, and supporting the development of the project
constituted the major features of this level of operation.

A second level of program development required the
direction of five monthly proféssional development workshops
for participating faculty members, and separate workshops
for participating students. These educational activities
Served as a clearinghouse for community service ideas, and

17



led to the eventual adoption by the Social Science Depart-
ment of a permanent Community Service Laboratory.

The third level of activity required the evaluation
of the impact of this community service-oriented curriculunm
on selected student development variables, and cther related
institutional factors. The empirical ana;ysib of this

dimension of the study comprises the bulk of the eviluative

data.

Purpose ol Study

The purpose of the evaluative dimension o* this study
was to examine the effects of a Community Service Laovoratory
experience cn participating students. Operating out of a
personal value system which structures community service in
the context of the biblical adage, "it is more blessed to
give than to reccive" (Acts 20:35), this study scught to
determine the impact of student participation in a Conmunity
Service Laboratory on the students themselves. The specific
question raised was: What will be the effecfs of three levels
of participation in communuty service-oriented courses on
alienation, perceived student role, and course satisfaction

in male and female community college studen ..?
REVIEW OF THE LITERATURE

Backeround Information on Community Services at South Central
Community Co.iloce

In the city of New Haven, historical precedehrts for

a community service mission in two and three-year colleses

18



were established by the New Haven YMCA Junior College
(Bogue, 1950), now the University of New Hy /en. Operating
in buildings and with the facilities of Yale University, New
Haven YMCA Junior College created a community service-
eriented curriculum which emphasized work study and conti-
nuing education. During the 40s, when most community
colleges made a distinction between univefsity parallel and
terminel curricula, the New Haven YMCA Junior College advo-
cated one basic curriculum of a unified nature. Work
experiences were coordinated witﬁ the caipus education
program. One might assume that a legacy of South Central
Community College is its geographic location in a community
climate which expects community service programs on the part
of its community- junior colleges.
The development of an active community service program
at South Central has been hindered during the past five years
' by limited budgetary allocations, an erratic level of faculty
and student participation in community services, and no clear
community service division of the college (Gist, 1974;
Robinson, March 1975; Public Acts, Program Review Committee
Report, 1974)., For the calendar year 1974-1975, no organized
community service divisions existed (Waller, August 21,
1974). 1In the absence of a separate community services
administrative structure, the President of the College
recommended that community services operate through an
"extended departmental model" (Waller, August 29, 1974), 1In

the "extended departmental model", community services are

iY)




generated by disciplinary areas (Myran, 1971, p. 414),

To sucecesed, an "extended departmental model™"
requires a positive orientation towards community service
participation on the part of faculty. In an exploratory
study of the human dynamics which operate to make the
community service system work or fail at South Central
Community College, professional role perceptions influenc j
faculty responses.

When faculty members wern dignified by » cu_1 to
serve the community, snd identizied community services asz
an "appropriate, riece Sgary and correct" dimension of their
professional role, a willingness was 2Xpressed to volunteer
time for a community service project. On the other hand,
when a faculfy person verbalized negative assoclation to the
word "community", re jecting pParticipatory patterns as
immature expressions of publicity seeking professionals, the
likelihood of attracting these individuals for a role in g
1:Bmmunity service project was minimized,

It appeared that the community service role sociali-
zation process in the academic faculty, within this
institution, was incomplete. Further information wag sought
about the community service role behaviors and attitudes of
academic instructors in other community colleges.,

In a study of community services development and
po+enu1al in the Seattle Area Community Colleges, Raines
"(1973) discovered positive attitudes in faculty members

towardg community service involvements and assignments.

20



National surveys were also helpful. In ;973—74,
less than 5% of South Central's faculty participated in
extension center programs, non-credit course offerings and
neighborhood consultation projects amounting to over 50
sotential tasks (Gist, 1974, p. 1). The national mean
number of community services projects per instructor is 1.88
(Connelly, 1972)..

South Central Community College, with a full-time
faculty of approximately 35 and a student rody of 1300,
exhibited a challenging set of conditions for organizing an
innovative community services project within the existing
transfer and terminal curriculum structure in order to

involve both faculty members and students.

Definitions and Types of Community Services

Community sggvices vary (Harlacher, 1969; Bushnell,
1973). The number, types and consumer populations of these
programs are unlimited, depéndent entirely upon the indivi-
dual college and its unique perception of its community
services role and function.

Definitions of these varied services are generally
expressed to include any service which goes beyond the
traditional school day or traditional school program (Raines,
1971). Medsker (1960) and Johnson (1969) refer to community
services as the various services which an educaticnal
institution may provide for its community. Reynolds (1956,

p. 142) views community services as "involving both college

21




and ccmmunity resources and conducted for the purpose of
meeting specified educational needs of individuals or
enterprises within the college or the communify." In a
survey of 192 staff members across the country, Raines
(1973, p. 2) reports this definition based on consensus:
"Community services are those actinn programs of the college
undertaken independently or in co-operation with other
community groups and agencies, which direct the educational
resources of the college toward serving individual, group,
and community needs." In the State of Connecticut, a recent
legislative Review Committee Report on Comnunity Colleges
adopted Harlacher's (1969) definition of community services:
those services which are educational, recreational and
cultugll which‘an educational institution provides for its
community in addition to its regular scheduled day and

e, :ning classes. Although there may be slight variations in
the principle, emphasis in community services represents
those non-traditional educational projects of a higher
educational system.

The general accepfance by most observers of defini-
tions which include a non-traditional activity component
carries with it no suggestion that community service is not
an omnibus category. To the contrary, a large number of
programs and projects falls under the rubric of community
service, many of which enjoy different terms and labels,
i.e., "coopcrative education", "adult education", "continuing

education", "public service", "community education",
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"community development", etc.

In a search for an appropriate way to identify a
community services event in a community college, quite useful
was a classification system for community services developed

v

by Gundar A. Myran (1971, p. 140):

LESS LIKELY TO BE CLASSIFIED MORE LIKELY TO BE CLASSIFIED

AS COMIMUNITY SERVICES AS COMMUNITY SERVICES
Subject matter orientation Problem solving orientation
Not related or indirectly Directly related to communitv

related to community

Emphasis upon delibefate Emphasis upon immediate
study of abstract principles response to concrete and con-
' temporary issues and problems

Instruction formalized in Instruction formalized in

terms of content, grades, terms of the needs, aspira-

credit and examination tions and potentialities of
people

This formula was used in t-is project ir order to standard-
ize those activities considered as community services, in
comparison to those referred to as traditional academic
studies.,

While Myran's system classifies events in terms of
whether they are "more likely to be considered as community
services" or "less likely to be considered as community
services", the specific term or Jabel used to specify the
form of community services is generally a matter of profes-
sional and disciplinary preference.

This condition exists especlally when fhe terms
relate to adult education. For some authorities, adult
education forms a service area outside the boundaries of

€) b
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community services. In this regard, Reynolds {1956, p. 143)
states: "Purists who have a .everent regard for dne term or
another will doubtless be offended . . . but considering
adult education as a part of community services will be
advariiageous in avoiding the confusion that wecu.d inevitably
result from making artificial distinctions."

A second school of thought equates community services
with adult education. Zosand (1971, p. 419) exhibits this
bias, in the remarks "May I first of all define the cemmunity
service or adult program as an oépor%unity for adults to
discover that learning is a never-ending process, and that
they can be stimulated to continue their guest for knowledge
througnout the rest of their lives." Cosand's view repre-
sents « highly influential and respected group of thinkers
in the field of adult education.

The strength of this position‘stems from the disci-
pline of andragogy. Andragogy is the science and art of
helping adults learn (Knéwles, 1970, p. 38). Major contribu-
tions to the community-service dimension of community college
education have been donatced by adherents of the andragogic
school of thought.

summary Statements.. Although terms, concepts, and

sometimzs, controversy proliferate the community service
field, consensus is, nevertheless, apparent. A non-tradi-
tional, helping relationship in community college education
is a central focus of this mission. Within this variegated

phenomena, one might recognize the limitless possibiiities
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for action, and become soberecd by the few hard and fast
answers about which of these community services are most

effective.

Types of community service Dbrosrams. Just as there

are many terms to identify these events, the literature
swells with lists of ~arious types of community services.

Two frequently cited surveys on the types of cormunity
service programs in community colleges are the 1956 study by
Reynolds and a Project Focus Team Report (Bushnell, 1973).
James Reymolds (1956, pp. 140—160). in the very first
chapter ever written in community college history on commu-

nity services, reported these findings:

[
No. of institutions Community service categories
reporting
145 Widespread use of the college physical
plant by community groups
114 Assistance by college in safety and
thrift campaigns, fund drives, and the
like
107 Organization of special events, such as

‘workshops, institutes, forums, for
business, professional, or governmental
groups either for the purpose of in-
service training of employees or the
general improvement of the group

105 Promotion of cultural and recreational
activities, such as the development of
community musical groups, little

theater
83 Promotion by the college of community
- events in vhich public affairs are
discussed
66 Organization projects with other commu-

nity agencics relating to the

2.
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improvement of health conditions in
the communit,

65 Use of college staff and students
in making studies of <the community
(such as occupational surveys, socio-

logical studies)

y2 Widesprend use of college staff as
speakers to community groups

L2 Organization of services using college
staff or students or films and lectures
from outside to further the conserva-
tion of natural resources

L1 Research by college staff and students
for business or nrofessional groups in
the community '

L1 Organization of child care programs
for demonstration and instructional

8 purposes

The Project Focus Team Report closely resembles the
Reynolds findings, with much overlap. In a survey of 100
community colleges, selected from different strata of two
yvear institutions, eight community service programs accumu-
lated the highest frequency scores: adult education programs,
non-credit course offerings, use of college facilities,
establishment of community service department, extension
centers, advisory groups, conferences and workshops for needs
of local citizens, and professional development of faculty
and staff involved in community service projects (Bushnell,
1973, p. 92).

A relatively new, and refreshing type of community
service program was discovered by B. Lamar Johnson (1969,
P. 118) in an exploratory survey of ten, two-year institu-

tions. Open circuit television was identified as a community

20
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service, with Chicago City College exhibiting the most
developed program. Between 1956 and 1957, at Chicago City
College, more than 50,000 individuals took more than seventy
different television courses for credit. OQer a period of
time, approximately 150 completed their entire Junior college
program' through this method of communication.

An inevitable question for intefested observers is
to what societal factors are these host of communit- service
brograms responding? Is the mic-ion of the community service
programs the assuaging of a society;s guilt for not s0lving
;ﬁs many social problems? An outline of the societal factor.

or challenge and its corresponding community service is

provided by Myran (1971, Pp. 411-412),

Challenge Response

Complexities of urban living Strengthening of metropolitan
campuses, community analysis
public information services

Racial tensicn Current issues, lectures, and
seminars, recruitment of black
students, black studies pro-
grams, counseling and finan-
cial aid programs in ghetto

areas
Economic and technological Career counseling, job place-
broblems ment, consultative Services,

manpower training programs,

New careers programs, voca-
tional retraining and refresher
courses, small business manage-
ment training, workshors and
seminars for business and
industry

Environmental decline Participation in programs to
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conserve natural resources,
urban redevelopient, beauti-
fication projects, model
cities programs

Leisure time, cultural needs Development of community
recreation programs, lecture
series, concert series, tours
of special interest, short
courses and seminars, art
festivals, theatre programs,
community band, orchestra
chorus programs

Organizational specialization. Cooperative efforts with
specialized community organi-
zations and groups providing

. coordinative services to

. bring together diverse groups
to attack community problems,
master community activity
calendars

Poverty Participation in federally
supported vocational programs,
faculty-student volunteer
activities, summer camp
programs, counseling, recruit-
ment and scholarship programs

Need for community resources Advisory committeés, use of

in college programming community persons as instruc-
tors and consultants, use of
total community as educational
laboratory

Accessibility of educational Community use of college faci-

services lities, television courses,
weekend college, evening credit
and non-credit classes, exten-
sion of community learning
centers, speakers bureaus,
community library museum,
‘gallery services, post office
services

Community Service-Oriented Curriculum

There are no doubt innumerable ways for a two-year

institution to express its sense of connectedness with its

[ DI
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surrounding community. One way to bring together the
smallest unit of the college, the classroom, witﬁ the larger
institutional programs, and the far more vast community is
through the organization of its curriculum.

The community service-oriented curriculum unites
educational events which arz less likely to be classified as
community corvices with events which are more likely to be
classified as community services (Myran, 1971, p. 410). By
combining these disparate procedures, this curriculum aids
the community college in its manaatéd mission to "asgist inA
the identification and solution of community problems"
(Public Act 73-281, Program Review Committee Report on
Community Colleges in the State of Connecticut, p. 45). 1In
addition, the required formal collegiate degree or certifi-
cate work is not interrupted by a new type of program,

The community service—orientea curriculum is not an
alternative to the existing academic program, requiring a
different cadre of instructors, facilities, governance
structures, or workers. It exists within the academic
division, offering each participating student a full three"
credit psychology, education, sociology or anthropology
course plus a one credit Community Service Laboratory. The
only pre-requisite for the student is that he or she must be
enrolled in the three credit section of the éourse to elect

its Comunity Service Laboratory.
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Orranizational kiodols of Community Service- Orlented
Curriculuns

No data were located on an educational curriculum
within the academic division of a community college where
instructional services for transfer and terminal students
were unified with community services.

Literature was available on cooperatiye education
programs, alternative educational strategies, and a multi-
tude of long range plans for a unified curriculum. While
many of these programs closely resembled the community
service-oriented curriculum, there were essential differences
which prevented them from being adopted as orgénizational
models for this project. A review of those related de;elop—
ments will be presented in the next sub-section.

Assistance with the organization of this community
service-oriented curriculum model originated in four-year
4institutional literature. Curriculum reform to include an
experiential component has long been advocated by participants
in higher education. This appeal fbr a multi-university to
promote teaching, research and community service was summa-
rized by Paul Congdon (1971) in his address to the 26th
National Conference on Higher Education: "The university has
a three-part responsibility -- academic excellence, research
and community service. This last responsibility tends to get
short shrift in most institutions of higher education because
an institution's excellence is not generally measured by its

responsivenesé to social needs . . . (why not) allow students
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enough semester hour credits for community service?"

At the University of Michigan, Project Outreach was
developed by 35 Psychology 101 teaching fellows to give
students an opportunity to participate in diverse services
and social action models (Cytrynbaum, 1969). These courses
awarded four hours of academic credit achieved through three
hours of weekly sessions for lectures, discussions or other
learning opportunities and a fourth hour of community

services.

The Project Outreach course organizational model wasg
reported workable with respect to the students' acquisition
of cognitive skills as well as gains in community action
sensitivity (Cytrynbaum, 1969). Its arrangement was
adaptable to the éircumstances at South Central Community
College where three credit courses could be expanded to allow
for a fourth credit for community service studies.

A second model for study was a student intern,
learning service project located in North Carolina (NCIO,
1972). For the past several years, the North Carolina Intern-
ship.Office (NCIO) has sponsored a service-learning program
for four-year college students interested in linking academice
learning with community service. Service-learning_is defined
as the "integration of the accomplishment of a task which
meets human needs with conscious educational growth" (NCIO,
1672, p. 7). A student internship lasts 10 to 15 weeks and
interns receive both a stipend of $75.00 - $100.00 a week

pPlus academic credit of one to fifteen hours.
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Project Outrecach and the NCIO service-learning models
demonstrate ways to organize a community services-oriented
curriculum. Each scrved as models for this project.

Related Prcgrams, Other projects, while similar,

were not applicable %o this curriculum apparatus. Coopera-
tive education represents one such activity. Cooperative
education programs are frequently found in both two-year and
four-year institutions (Johnson, 1969, pp. 51—71; Lawhorn,
1975). These programs principally orient the'student to the
world of work, with community service being of little or no
importance from the student'z perspective. In many instances,
the work assignment coiﬁcides minimally with textbook
materials under consideration in the classroom. Workers,
other than the course instructor, often supervise student
learning. The cooperative, work-study, educational model
bears some similarity to the community service-oriented
cirriculum since both establish an institutional/community
relationship centered on student development. It did not
present, however, an organization modell to be followed in
this study.

The alternative educational strategies of recent
decades also resemble closely the community service-oriented
curriculum. Kaleidoscope, an academic/experiential approach
to community college general education, is one experimental
study of this type (Leerstang, 1973). oOne hundred community

. college students, classified as developmental and transfer,

registered for an alternative, sixteen credit-hour package

£ 1)
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of courses in Psychology, Humanities, Political Science,
Speech and Rhetoric. Community service projects.were
generated by these guided discovery learning éxperiences.
Pretest/posttest measures of critical thinking, autonomy,
open-mindedness, academic achievement, self-esteem and atti-
tudes toward the learning situati.n were analyzed to determine
the effects of Kaleidoscope.

Although Kaleidoscope exhibits several similarities
to the community service-oriented curriculum in its emphasis
on the application of knowledge fhréugh community service,
1ts reimbursement of community service with acauemic credit
and its study of learner behaviors as a function of community
college courses experiences, there are essential differences.
Kaleidoscope is a substitute for traditional academic courses.
The community service-oriented curriculum retains the tradi-
tional courses, and adds a non-traditional elehent. Kaleido-
scope 1s a sixteen-hour package for which students were
selected, invited and strongly encouraged to remain
(Leerstang, 1973, p. 52). In the community service-oriented
curri~ulum, the Community Service Laboratory was an attached
elective of the traditional course, for which any student
could register if he chose, so long as he or she were matri-
culated in the three-hour portion of that course structure.
Although there were too many limitations for Kaleidoscope to
serve as an orgénizational model for this project, its
experimental study findings were invaluable in their contri-
butions of hard data on the impact of non-traditional

9
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curricular programs on student behaviors,

Effect of Community Service-Oriented Curriculum on Perceived
Student Role

Perceived student role, as conceptualized in this
project, refers to a score earned on an attitude scale
measuring feelings and attitudes towards community service
projects in a community college. It also is operationally
defined by a score earned on a Student Role Acceptance
Inventory containing self-esteem items.

The perceived student role attitude scale is presznted

in a Likert-type format to measure a student'é attitude
toward community services in a community cullege. It
contains five dimensions: (1) student involvement in commu-
nity service projects conducted under the supervision of the
college; (2) career development as a function of community
services; (3) community service programs as an expected
function of a community college; (4) community services in
individual course offerings; and (5) collective respon:'ibility
of students and faculty to provide g community service as a
part of their multipurpose educational curriculum climate.

Limited data were available on the impact of learning-
service projects on perceived student role. The report on
the Project Outreach study was primarily descriptive in
nature, with a suggestion that students participat%ng in the
project found this type of course arrangement more relevant
to the social needs of the times than students enrolied in

Psychology 101 courses taught in the traditional fashion
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(Cytrynbaum, 1969), While there was an experimental and a
control group, comparison data on the students' resultant
behaviors were not included in the Cytrynbaum report.

For a study of student attitudes toward the service-
learning project in North Carolina, stratified random
sampling was used to question 100 participants through a
mailed questicnnaire. Males, females, blacks, whites,
freshmen, sophomores, juniors and seniors were interviewed
to determine attitude changes as a function of this type of
educational experience. The repért coencludes that "a
plausible interpretation of these data is that interns became
more concerned about community problems, more realistic
about their complexity, but at the same time more motivated
to try and work to solve them" (NCIO, 1972, p. 36).

In a related study, "Effect of Co-Operative Work
Experience on Attitudes of Community College Students", the
work experience was found to change attitudes positively
towards education and towards the specific pPsychology course
offering (Brightman, 1973). 1In this, of 296 students who
were required to do six units of work as a part of the
course requirement, attitude change seemed to be a function
of their pragmative view of program in terms of it providing
funds rather than as a function of the activities of the
program itself,

The finding of this co-operative education study
cast a questionable light upon the results of the North

Carolina Internship Office study where students were also
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recompensed for their services,

Related studies on student characteristics. To

further understand perceived student role, some community
college studies provided insight. A familiér description of
the typical community college stludents reads: ", . . white,
male, nineteen years of age, holds a part-time job, is
enrolled in a business curriculum, has an aptitude for
academic pursuits less than that of a university student
and has never challenged the system" (Moore, 1970, p. 24),
Wisgoski (1971, p. 187) obsé}ves that "all too
little is known about the interest, values and other
personality characteristics of Junior college students."”

In Beyond the Open Dooxr, K. Patricia Cross (1971)

analyzes college entry level, student characteristics data
with a focus on the unique academic-experiential needs of

the so-called, New Student to higher education. Cross (1971,
P. 55) concludes and speculates that "New students have a
different orientation to school learning tasks than do
traditional students.” Non-traditional programs developed at
the two-year college level are desirable.

Additional self-perception and environmental percep-
tion data on two-year college students were discovered by
Raines (1971) as findings were being culled from the files
of the American Council of Education, Office'of Research and
the American College Testing Program. One finding was that
two-year college students participated in cultural and

aesthetic activities with a 10% less frequency than four-year
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college students. Too, with a 10% difference, the two-year
college student perceives his/her environment as less intel-
lectual, with less pressure for high grades, fewer students
of high academic caliber and less competition for grades.
They were also more prone "to describe their college as
lacking in School spirit and providing 'not too much to do
except study'" (Raines, 1971, p. 182).

Differential Effects of Community Service Participation on
Alienation

The study of the impact 6f dommunity service partici-
pation on alienation is complicated by the multiple meanings
and moderating factors associated with alienation, as well
as the varying types, numbers and consumer populations of
community service. (Utech, 1971; Marquis, 1973; Chommie,
1969; Besag, 1966; Williams, 1973).

When alienaticn is definéd to conform to major
theories of alienation as developed by Durkheim, Engels and
Fromm, six major factors emerge: (1) whether the sub ject
indicates a positive or negative disposition toward his
family ("Family"); (2) whether or not the subject indicates
a generally negative attitude toward his culture and its
institutions ("Negativism"); (3) whether or not the subject
feels that his relationship to his culture is meaningless
both with regard to the bresent and the future ("Meaningless");
(&) whether or not the subject feels isolated from his
fellow man and from his society ("Isolation"); (5) whether

or not the subject indicates any faith in his own future
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potential ("Future"); and (6) the subject's attitude toward
religion ("Religion") (Besag, 1966).

Theoreticians generally pursue their research on
alienation from this level of construct dcvélopment,
generally allowing the preferred theory to specify the
dimensions of alienation to be considered (Besag, 1966).

Practitioners in the field of education appear to
take, at least, three different approaches to study aliena-
tion. A large body of literature covers the middle class,
suburban high school dropout, as.oné unfortunate reflection
of alienation. This approach looks pragmatic.

A second approach relates to the political structure
of the classroom and its impact on learner behaviors (Adler
and Harrington, 1970; Marquis, 1973). This political
socialization approach suggests ﬁhat school alienation is a
function of course structure.

Extant also are the modified, logical positivists
who neither rule out various ‘theories nor look with scorn
upon theoretical contributions. Their approach to the study
of alienation and education, nonetheless, focuses chiefly
upon the relationship between an educa®ive phenomena a. an
alienation score. It is from this more narrowly defined
perspective that alienation is perceived in this particular
study. |

A number of educationally oriented studies of aliena-
tion suggest that.spnﬂ’ml schooi projects do not significantly
reduce alienation sc.re. 1In a study of the relationship
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between student alienation, teacher control and school
instructional organization, larquis (1973) reports that
alienation scores were not significantly affected, although
alicnation scores were reduced in feﬁales more so than in
males.

In an empirical study of the relationship between
participation in university extra-curricular activities and
student alienation, Vaughan (1969) found no significant
attitude change related to the specific program, concluding

that "alienation is always present."”

In a test of a hypothesis which predicted a relation-
ship between tutoring time and alienation, Besag (1966)
concluded that while tutoring shows no relationship of a
significant degree with alienation, there is a greater
positive relationship between tutoring time and alienation
among tutors than among tutees (.19 and .2 as opposed to .01
and .04).,

There are many explanations for this difficulty in
reducing alienation score. One forwarded by Klein and Gould
(1969) suggests alienation to be a syndrome of attitudes and
feelings reflecting a view of society marked by cynicism,
pessimism, and distrust, and a view of people as manipula-
tive, uncaring and emotionally distapnt. This syndrome is
rooted in the deep layers of the personality and is signifi-
cantly related to parental identification.

Despite the accumulating body of evidence which

suggests that educational activities do not significantly
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reduce alicnaticn score plus the occasional cuggastion that
alienation is a psychiairic syndrome, many studies conclude
with suggestions that innovative educational programs, or
differently designed stuidies might lead to a change in
student alienation. In Utech's (1971) comprchensive study,
"Student Attitudes: A Study in Alienation", five school
activities were recommended to change student alicnation
scores: (1) reform the curriculum to meet the needs of modern
society and the individual; (2) integrate field work,
internships and practical experience with course activities;
(3) introduce students to the world of work while still in
college; (4) allow for situations where the student can
actually make decisions that affect his well being; and (5)
encourage faculty to integrate their off-campus interests

and non-academic activities with the student's activities.
This pattern of recommendations is frequently observed in the
literature (NCIO, 1970; Cytrynbaum, 1969),

To follow through on recommendations from the
literature, several factors were identified as necessary for
educational projects which could significantly affect
alienation score. Degree of participation in a project was
one Tactor considered to have a differential effect on
alienation score (York, 1973).

A study of the impact or degree of participation in
a community service project on alienation was conducted with
a group of welfare rights participants. Of three levels of

participation, "high participation”, "low participation",
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and "no participation", alienation measures were lowest in
those in tﬁe high participation group (Chommie, 1969).

Another factor, perhaps a moderating variable, in
the relationship of community services activity and aliena-
tion, may very well be sex. Marquis (1973) and Rogeré (1973)
have found sex of the subject to influence alienation score.
Klein and Gould (1973, p. 276) also present information in
this regard; "It is striking that although the concept of
alienation has become an important variable n psychology,
almost no work has been done with female subjects."

An examination of male-female differences on aliena-

tion scores earned by students from a large state university

“and a medium-sized Catholic university found that males

scored significantly higher than females (Utech, 1970).

Alienation may alway. be present in some degree in
individuals (Vaughn, 1969). The challenge for educators is
to continue to design programs which may significantly

reduce its debilitating influences on student development.

Community Services Oriented Curriculum and Course

Satisfaction

The North Carolina Internship Office (NCIO) project
and the Project Outreach éourse arrangements were responses
to the student's requests for academic experiences which
linked textbook materials with social issues (Cytrunbaum,
1969; 0'Connell, 1972). Feedback from both of these programs
indicated student'satisfaction with the course experience.

In this study, course satisfaction refers to a student's
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numerical rating of a course.

The Cross (1972) study of the new student in high-
er education further suggests that community college stu-
dents and their counterparts in four year institutions
would be more vocationally and personally satisfied with
a non-traditional course arrangement which met a diverse
set of needs based on a wide range of interests and ap-
titudes.

Student responses to alternative educational stra-
tegies with a community-oriented component also provide
convincing data about course satisfaction. Mary ‘
Leerstang (1973, p. 115), designer of Kaleidoscope at Tri-
ton College in Illinois, reported that "Kaleidoscope had a
positive effect on student attitudes towards learning,
while the control approach had an extremely negative ef-
fect." Aﬁ assumption is reached that a community service-
oriented curriculum can lead to greater measured course

satisfaction.
HYPOTHES IS

‘It is hypothesized thaf community service projects
of a specific nature, when attached to an individual course
curriculum, and performed by studenis will result in a (1)
decline in feelings of alienation; (2) a more positive view

of self as a community college student; and (3) an expression
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of greater satisfaction with the course, offering by partici-
pating students as compared to students not performing
community service projects. These effects are expected to

influence female students more so than males.
RATIONALE FOR HYPOTHESIS

Within the context of a basic belief that community
college education should be involved in helping people and
discovering ways to utilize its classical education
knowledge to solve problems (Totfer, 1972), an idea was
conceived to create an activist educational Process at this
institution. It was felt that if liberal arts, general
education and occupational courses each'contained a commu-
nity service component, a transformation would occur in the _
educational system, one which allows each instructor, with
the aid of students, to link the subject matter under
consideration to a need in the community. This newly formed
association between the individual community college course
offering and its self-motivated community services project
might raise the level of consciousness of the faculty and
students to the needs of the surrounding community (Reich,
1971). At the same time, some concrete action would be
required, based on their collective outlooks about the speci-
fied community condition. This brocess may spark a revolution
in our community college society, changing it from a static
‘entity responding to a few community needs to an institution

which relates to the community in as many ways as there are
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Community Service Laboratories in actiop. Moreover, a sense
of realism can be introduced into this community college
milieu about its principal function in the American higher
educational policy design, which for the most part,
designates it as its change agent. Within this frame of
reference, it seems logical to assume that a "community
services-oriented curriculum" would have a significant impact
on student development, along with a host of other wvariables
which go beyond the scope of this present study.

Participant observer inférmation supports the premise
that a "community oriented curriculum" can change student
behaviors. In an_exploratory study of the impact of a
community serviceézégiented.curriculum‘on course satisfaction,
perceived student role and alienation, preliminary findings
suggested that the act of providing a community service for ‘
residents of two homes for the aged led to a positive role
identity as a community college student.

Individual student comments took the form of "Now I
know what going to a community college is all about: I like
volunteering; it makes me feel like I am helping the commu-
nity while going to college"; "Community service makes sense
if you're going to a community college."

Students who previously puBlicly verbalized negative
comments about the community college as an insfitution,
especially those who were reverse transfer, expressed
Positive feelings and attitudes towards participation in

community services in a community college course structure.
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One outcome of this change was a new type of student
activism, in which studen*.. "“allenged teachers to utilize
community service laborztories =s an educational approach.
One group also solicited publicly from the local media,
saying "Ycu're always reporting the 'bad' things about South
Central, now this is finally something 'good'." Their
lobbying was so effective that it netted them a prime
closing spot on a Connecticut-New York Eleventh Hour News
program. |
| The empirical data is not as convincing about the
hypothesized directional effect of a "community services-
oriented curriculum" on student behaviors. The literature

is overwhelmingly slanted in a direction of no significant
relationship between special educational projects and
alienation (Marquis, 1973; Besag, 1966). It is equally
heavily weighted with recommendatibns for community related
projects, requiring student involvement, as a means to reduce
alienation (Utech, 1970; Williams, 1973). From this, one
might develop a sense of suspensefulness with respect to the
impact of this community servige course structure on
alienation,

The differentiation of perceived student role as a
function of participation in a "community services-oriented
curriculum" is strongly expected, although the justification
~for this hypothesis grows also out of logic rather than
empirical data. |

The major premise for this view centers in the wide
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repertoire of behavioral alternatives in the what—where—why;
when-how way of learning embodied in the organization of a
"community services-oriented curriculum." The increased
number of role opportunities afforded each enrollee in a
community services course are greater, thereby enhancing

the opportunities to perceive and incorporate new role
constructs. ’

While there is not a large supply of literature to
provide empirical support for the expectations of this
project, the collective wisdom of educators strongly advises
the reasonableness of an expectation that community service
based on community needs will have a positive effect on
student development, especially in creating a more positive

view of society, other people and self.

OPERATIONAL DEFINITIONS OF VARIABLES

I. Variables

The independent variable, containing three lsvels,
is community service-oriented curriculum with high
degree of student participation (direct participa-
tion), low degree of participation (indirect parti-
cipation) and no degree of student participation
(non participation).

The moderator variable is sex of student.

The intervening variable is self actualization, a
curriculum need of aduit learners.

The dependent variables are: (1) amount of aliena-
tion of students, (2) perceived student role and
{3) amount of satisfaction with course structure.

II. Operational Definitions of Variables
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A community service-oriented curriculum exists when
a Community Servicé Laboratory is attached to an in-
dividual course offering, and the course plan is or-
ganized to afford students an opportunity to supple-
ment their 45 hours of subject matter instruction
with 15 additional hours of community services, un-
der the supervision of the courée instructor. Three
methods of participation are evident in the communi-

ty service-oriented curriculum:

High or Direct Community service project re-

Participation: quires each student to engage in
direct contact with consumer a-
gencies, groups or individuals
for 15 hours.

Low or Indirect Community service project re-

Participation quires each student to observe
community service project plan-
ning, receive informal feedback
about project; no direct parti-
cipation required.

Non Community service project parti-
Participation cipation or observation not re-
quired of students.

IITI. Sex i1s males versus females.

IV. Alienation is operationally defined by actual score

earned on the Besag TT Scale (Besag, 1966)

V. Perceived Student Role is operationally defined to

refer to scorés earned on two measures, referred to
as the Student Role Acceptance Inventory (SRAI, and
the Robinson Community Services in Community Colleges

Scale (CS-CC). The SRAI is a self esteem measure and
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the CS-CC is a five-point attitudinal scale.

VI. Course Satisfaction refers to actual number ratings

given to four course satisfaction items.
OPERATIONAL RESTATEMENT OF HYPOTHESiS

It is therefore hypothesized that community college
students exposed to the direct or high participation method
of community service-oriented curriculum planning will show
a decrease in alienation score, an increase in perceived
student role scores on both the étudent Role Acceptance
Inventory (SRAI) and the Robinson Community Services in
Community College Scale (CS-CC), and a higher rating of
course satisfaction, as compared with students enrolled in
the low or indirect participation method, and non participa—'
tion method. This change in scores will be more evident in
female students than male students. A differential effect
will be noted for all three groups with respect to alienation

and perceived student role.
SIGNIFICANCE OF STUDY

The advancement of the community services branch of
community college education depends to a great extent upon
the careful study of community services under experimental
conditions. Each educational research effort intended to
organize and evaluate a community services project can
contribute to a needed body of knowledge about this branch

of higher education -- its characteristics and development.
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Studies of this type are also useful to educators
intefested in investigating classroom practices capable
of ameliorating student ad justment difficulties associated
with student role identity ahd alienation. If community
service pro’scts can be Successfully integrated into a
course curriculum with the resultant effect of improved
student adjustment in certain areas, a valuable massife
counseling tool shall have been discovered, one which is
greatly needed (Cohen et al., 1971),

Finally, the idea of Viewing that untapped re-
source, the-community college classroom, ag holding a
key to the eventual involvement of the entire academic
division in the total delivery of community services will
be concretely advanced. One more route can be opened to
cope with that unpleasant circumstance Observed by
Max Raines (lé?l, P. 393) who wrote: "It has been stated
that the next great thrust in communi ty college develop-
ment will be in the area of community services, but
currently it must be recognized that g gap exists between
the potential of this function ang the degree to which

it is being achieved,"
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Figure 1

A One Semester Decline in Number of Students
Participating in Experimental Curriculum Study

In accounting for attrition factorsg interacting to
result in a loss of 156 students, seven factors emerged.
Table 1 shows these factors to be (1) "W" or withdrawal from
coursé, (2) "2" or a no-show for course participation,
according to instructors' records, (3) "NL" or not located
at all, for testing with two pretests and/or two posttests
follow-up attempts, (4) "IRG" or an irregularity in course
rosters, due to students' enrollment in more than one treat-
ment condition, (5) "PRE" or pretested only, (6) "POS" or

posttested only, and (7) "REG" or registration irregularities.
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Table 1

An Accounting for Attrition Factors in the Evaluative
Component of Community Service-Oriented Curriculum

Attrition
W | Z | NL | IRG| PRE | POS | REG Formula
(e - at = o)
CS, 21 12 0 4 9 +2 68 - 29 = 39
CS, 31 19 6 6 7 -3 57 - 39 = 18
€Sy 26 | 19 5 13 15 +7 131 - 88 = 43
N 256 -156 =100
Symbols
CSl High or Direct Participation
032 Low or Indirect Participation
CS3 Non Participation
W Withdrew from course
Z "No-show" according to instructor, and
recorded Z-grade
NL Not located fof testing with two follow-up
attempts ‘
IRG Irregularity due to enrollment in more than
one treatment condition
PRE Pretested only
POS Posttested only
REG Registration technicalities
e expected number of students
at atfrited number of students
o) obtained number of students

(3
Do
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Sixty-one percent of the original sample of 256
students attrited, leaving 39 students within the direct
participation condition, 18 within the indirect participation
condition, and 43 students for the non participation
condition.

With this distribution of students for the three
different conditions the sampling procedures required
examination. Chi square (X2) analyses were applied to four
categories of student characteristics data: male/female,
urban/suburban, parttime/fulltime, and Afro-American/White
American. The Chi table provided by the computer printout
indicated that, to be significant, readings of 9.48 (df=4)
were required.

Table 2 indicates no significant difference in
distributions of sex characteristics data (X2=4.588, df=2)

within three curriculum treatment conditionsg.

Table 2

Chi Square (X2) Analysis for Male/Female Proportions
Within Three Curriculum Treatment Conditions

Males ’ Females
CSl 11 28
CS2 L 14
CS3 20 23
35 65

No significant difference.

]
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The urban/suburban categories, shown in the next
table, Table 3, reflect no significant differences (X2 =
0.883, df=2) in the three treatment conditions.

Table 3

Chi Square (X2) Analysis for Urban/Suburban Proportions
Within Three Curriculum Treatment Conditions

Urban Suburban
CSl 18 . . 21 39
082 _ 6 10 16
083 21 _ 20 41
Ls 51 96

No significant difference

The parttime/fulltime student characteristics data
in Table 4 showed no significant differences within the

three methods of participation (X2 = 0.253, df=2),

Table 4

Chi Square (X2) Analysis for Parttime/Fulltime Proportions
Within Three Curriculum Treatment Conditions :

Parttime Fulltime
cs, 11 27 38
cs, 5 13 18
CSy 13 26 39
29 66 95

No significant difference

(O
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Table 5 indicates that there were no significant
¥ .
differences in distributions of the race categories within

three treatment conditions (X2~ 0.070, dg2).

Table 5

Chi Square (Xz) Analysis for Afro American/White American
Proportions Within Three Curriculum Treatment Conditions

Afrg American White American_
CSl 14 24 38
082 6 12 18
083 14 _ 26 Lo
34 62 96

No significant difference

Despite the 61% attrition rate, the sampling
Picture remained excellent, with the eXxception of the sex
variable. Since sex was a moderator variable, the differ-
ences in males and females were subjected to a special data
analysis. These chi Square findings strengthened consider-
ably the internal validity of the study with respect to
selection of students.

None of the students were randomly selected. The 100
students who participated in the ccmplete study were members
of intact groupings.

An element of randomization was introducéd through
the management of the selection of course sections to which

a Community Service Laboratory would be attached. Adopting

o5
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methods from the matched pair and matched-group techniques
(Tuckman, 1972, pp. 82-84), eight course sections were
matched for both subject area and teacher, résulting in the
union of four pairs of courses. There were two sections of
Introduction to Early Chiidhood Education, two sections of
Introduction to Psychology, two secliions of Introduction to
Cultural Anthropology, and two sections of Sociology (Social
Problems). These sets of twin sections could be distinguished
by the presence of a Community Service Laboratory attachment.
The section with the laboratory apparatus was the experi-
mental component, while the one without a laboratory was its
control. The membef of the pair to carry a Community
Service Laboratory was raﬁ&bhly chosen after student regis-
tration for its three credit, traditional course matrix.
Hence, no student had advanced information about the course
section in which a community service could be rerformed for
one hour of academic credit. One might thus assume, from
this selection process, that all registrants for the targeted
experimental courses, had an equal chance for enrollment in
either of the three treatment conditions. Subject selection
bias was minimized, to some extent, through this procedure.
Tﬁe 100 students who participated in this procedure
were a diverse group. They were Afro American, White
American, male, female, urban, suburban, parttime and full-
time. In each of the three treatment conditions, the age
curve was positively skewed as shovn in Figure 2. 'The mean

age for the direct participation method was 27.1, the mean

56




by

age for the indirect participation was 29.0, and the mean

age for the non participation approach was 28.1.

Non Participation
Direct Participation

Indirect Participation

-=0._ __ _r—x
S - 1\/ htg

45 50 55 60

Figure 2
Midp@ints of Age Intervals for Students Within
Three Curriculum Treatment Conditions
Ferr each of these three methods of participafion, one
1s reminced. that +the number of participating studentz varied.
Thirty-nine ctudents fell within the direct participation

tondition, 13 within the indirect participation approach, and
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43 within the non participation condition.

The 39 students within the direct participation con-~
dition consisted of all students enrolled in a targeted
experimental course to which a Community Service Laboratory
had been attached. These students registered for both
portions of the course. It is worth keeping in mind that
these 39 students are the representative sample of the
considerably larger Community Service Laboratory population,
discussed in greater detail in Chapter 5. The similarities
of this experimental population to £he larger Community
Service Laboratory population was investigated through Chi
Square (X2) analyses of three categories: sex, parttime/full-
time status, and geographic residences. No significant
differences were noted (Sex: X2=O.81, df=1; parttime/full-

2=O.l2. df=1; Geographic Residence: X2=O.37. df=1).

time: X
Students enrolled in the indirect participatory
method shared a slightly different treatment from those
within the direct participation method. These 18 students
were'enrollees in a course. section which had a Community
Service Laboratory. They did not, however, register for the
laboratory experience; their course activities were limited
to the three academic credit course matrix. As well illus-
trated in the case presentations in Chapter 5, the 18
indirect participants, because of their exposure to plans,
preparations and course satisfaction feedback conditions,

received indirectly the community service treatment.

The third group of students consisted of registrants

k!
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in a twin section of those courses with Community Service
Laboratorids. These 43 students had no option for .selecting
a laboratory for their course section, although the course
title and course teacher for their particular course were
identical to its twin,

Once fixed in a given method of participation,
students were held at that degree of participation throughout
the life of the evaluaticn project.

To briefly recapitulate, 100 community college
students were exposed to three treatment conditions within a
community service-oriented curriculum. Selection for dif-
fering amounts of participatipn was determined by a student'é
enrollment in one of eight courses, four of which were

experimental and four of which were controls.
INDEPENDENT VARIABLE

The independent variable consisted of curriculum
designs which afforded students three methods of participa-
tion. One curriculum approach offered 15 hours of community
services beyond the basic 4s hour course plan. 4 second
method involved the basic 45 hour course plan and indirect
observations of the planning, and course satisfaction feed-
back of community service activities. A thirg curriculum
approach was based on the traditional course plan, with no
direct participation, or indirect observation of community
services.

To keep these conditions conceptually separated for

oY
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evaluation purposes, additional mechanisms were devised.

One tactic involved the construction of different grading
methods applied to traditional -~ourse work. A Community
Service Laboratory student, at the direct participation
level, earned a "Pass" or "2" for no show for community
service act.ons, plus a traditional grade of "A", "B", "C",
etc. for the three credit hours of academic studies. The
Indirect Participants and the Non-Participants both received
solely the {traditional grades.

A second technique used to ¥eep the three levels of
the irdependent variable conceptually divided was their locus
f operation in the performance of community service activi-
ties. Individuals participating in the Community Service
Laboratories conducted their activities away from the
regular classryom. Sutjects in the Indirect Participant
Croup did not accompary the iaboratory students intc the
community, although they werz often made privy to the nature,
timing and subjectivily determined success of these activi-
ties. No experimental control was eXercised over this
informal pattern of communicatjon. As for the Non-Partici-
pants, no contact was made intentionally with them insofar as

Community Service Laboratcry events were concerned.

Treatment Variable

As described, the independent variable méets the
- standards for classification as a treatment variable (some-
thing is manipulated) (Tuckman, 1972, p. 300).

6o
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A description of the treatment received by Commu-
nity Service Laboratory attachments for four coufses is
presented in Table 6. Each group of students within the
direct participation method received 15 hoﬁrs of treatment,
although their form of community services varied. The |
guided discnvery learning model was in evidence in each of
these activities as a "helping relationship" and was estab-

lished to promote the well being of others.

Table 6 .

Treatménts Received by Subjects in Direct Participation
Groups and Number of Hours of Treatment

Number of Hours

Treatment of Treatment

Education Courses: Students required
to make puppets and materials for 15
inner city day care center

Psychology Course: Students required
to study in-depth the hunger drives
of humans, identify people in envi-
ronment who need food, and provide 15
food supr.ements to these individuals
through an established agency which
then distributed these goods

Anthropology Course: Assisted lccal
archeologist on two archeological 15
digs for Indian artifacts

Social Problems Course: Provided

visitations, field work assistance 15
for residents of a local alcoholics .
center

c:
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The highest degree of participation was registration for a
Community.Service Laboratory (XB)' The second highest degree
was enrollment in a course with a Community Service Labora-
tory attachment without being one of its registrants (Xz),
and the third degree of participation was matriculation in a
course section which had no Conmunity Service Laboratory
segment (Xl) although its matching section had a seryice

component.
MODERATOR VARIABLES

According to Tuckman (1972, p. 41), a moderator
variable is defined as "that factor which is measured, mani-
bulated, or selected by the experimenter to discover whether
it modified the relationship of the independent variable to
an observed phenomenon." The literature on alienation and
perceived student role Suggests that sex may be a moderating
factor in the reduction of alienation score and improvement )
of self-perceptions.

In this study, sex of subject was identified as a
moderating variable. Information about the sex of each

subject was obtained from the official student enrollment

information desk.
DEPENDENT VARIABLES

Three dependent variables were measured in this
experiment: alienation, perceived student role and course

satisfaction. Each of these variables were measured by

04 -
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separate instruments. The Besag TT Scale was used to measure
alienation; the Student Role Acceptance Inventory along with
the Robinson CS-CC Scale measured perceived student role;

and a Courge Satisfaction Rating Scale measured course
satisfaction. In this section of this report, each of the
dependent variables is described, a report on the instruments
used to measure these variables is discussed, and the scoring

brocedure is identified.

Alienation

Alienation was operationally defined to refer to a
raw score earnzd on the Besag TT Scale (Besag, 1966). The
Besag Scale is composed of 35 items presented in a cétegori—
cal response mode requiring a “"yes-no", It is assumed that
as the number of "yes" responses increase, so does the degree
of alienation.

The TT Alienation Scale was developed to measure
degree of alienation in two different groups of Ss, one group
consisting of low-income, public school children who volun-
teered for an after school tutoring program and the second
group consisting of middle to high-income university students
who volunteered to provide tutorial services for thisg group
of school children. To regulate ‘the reading level of this
instrument so that it could be administered to these two
disparate groups, the TT Scale was standardized by using a
student population of community- junior college students.

Items for the TT Scale were derived from both

Go
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empirical statements extracted from five theories of aliena-
tion, plué items on both the Srole Scale of Alienation and
the Nettler Scale of Alienation. Content validity of the TT
Scale was established by the relatedness oflthe items to
statements derived from theories of alienation and reliable
measures of alienation. A Kuder-Richardson Reliability Test
was run with reliability for all items at .84. The correla-
tions between the TT Scale and the Srole Scale of Alienation
and the Nettler Scale of Alienation seem to indicate that

alienation is measured by all three (Besag, 1966).

Perceived Student Role

This student characteristic was operationally defined
by actual scores on two measures, the Robinson CS-CC and a
Student Role Acceptance Inventory.

The Student Rnle Acceptance Inventory (SRAI) is a
rewrite of the Coopersmith Self Esteem Inventory. The phrase
"community college student" was substituted, in all
instances, for the personal pronoun "I", Fifty-seven items
were modified in this manner, and were included in the SRAI.
A content analysis of this instrument, based on the inventory
constructed by Stanley Coopersmith (1967), shows it loading
on four factors: self-rejection as a community college
student, family approval of role of community college stu-
dent, rejection by authorities related to community college
student role, and self-acceptance as a community college

student.

(N
™
-



52

Test-retest reliability techhiques were utilized to
establish'the instrument's internal consistency. 4 coeffi-
clent of this association was 0.624, p=.001.

The Student Role Acceptance Inventory was adminis-
tered to all obtained subjects in the experimental sample
on a pretest and posttest basis. The size of the actual
score served as a positive or negative indicator of the
perceived student role.

A second instrument, referred to as the Robinson €S-
CC Scale, 1s composed of 15 items, presented in a Likert type
format. This measure examines a student's attitude toward
community services incorporated into a community college's
curriculum.

The scale was constructed by collecting random
statements about community services in a community college
from community college faculty members and administrators
attending a Nova University Ed.D. Summer Institute. At the
institute, individuals were approached, interviewed casually
to determine their status, and then invited to make comments
about.community services at a community college. Over 100
items were collected, falling into six categories: (1)
students' perceptions of role in a community services
project; (2) career development as a function of community
services; (3) community services as a function of community
colleges; (4) community services in the individual course
offering; (5) collective responsibility of students and

faculty members to provide a community service as a part of

G
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their educational function and (6) community services as a
bridge befween learning and doing.

Of these 100 items, 36 were selected based on their
clarity and fit within these six broad categories. These 36
items were randomly arranged, written both in a positive and
negative direction, and administered to an intact sample of
doctoral candidates who were also attending the Nova o
University Off-Campus Summer Institute Program for Community
College Faculty and Administrators.,

These responses were scored and subjected t~ an item
analysis to determine internal consistency., Fifteen items
were retained as gz reliable, final product. A test-retest
reliability comparison yielded a coefficient of association
of Q=,44; p= ,001,

The experimental group was administered this CS-CC
on a pretest and posttesst basis. The higher the score, the
more positive th: student's perception of his or her role in

a community services program within a community college

curriculum was judged to be.

Course Satisfaction

Course satisfaction was measured by the student's
rating of courses within the experimental component of the
community service-oriented curriculum. These ratings were

received at the end of the project.



EXPERIMENTAL PROCEDURES

Oné week prior to the beginning of the fall
semester, at a Faculty Orientation Community Seévices Work-
shop, standardized instructions were discussed regarding the
desired way to introduce the Community Service Laboratory
concept. Each participating faculty member was asked to
inform their classes of the addition of a Community Service
Laboratory, if that were indeed the case. A recommendation
was made that the 1n-?he-classroom announcement be made in a
matter-of-fact manner, with no intentional positive or
negative overtones. A follow-up conversation with the
participating faculty members revealed that the attachment
had been handled in the desired fashion, with feelings
expressed on the part of faculty members that the number of
participants could have been greatly increased if the
instructions were not handled in such an impersonal manner.

The instructors at the same workshop were advised to
present the registration forms to students who elected the
laboratory experience at the end of the class session. This
suggestion, also, was accepted and implemented according to
the instructors’ informal reports. Registration forms were
mailed or hand delivered by the instructors, to the Commu-
nity Service Laboratory Desk. As requested at the F-culty
Orientation Workshop, all forms were procéssed Properly.

Registration forms were of a contractual nature

reflecting the student's desire to Jjoin a Community Service

.-

o7



55

Laboratory, the number of required hours of service for aca-
demic credit, the date of the registration event, and the
student's signature followed by the instructor's signature
(see Appendix B). These materials were forwarded to the
Registrar as well as the Business Officer charged with
disbursements of grant monies, when l.eeded.

Two subsequent faculty workshops provided the setting
for solving program problems, and planning for the future.
At the first of these two meetings, five major items were
covered: (1) registration and grading concerns; (2) specificq
managerial difficulties in individual laboratory projects;
(3) impact of project on student contact hour situation;
(4) role of college committees in future development of
Community Service Laboratory and (5) reporting procedures for
laboratory activities.

The registration and grading concerns were managed
in line with all existing college policies (South Central
Community College Cafalog. 1974-1975, pp. 22-29). Specific
course management concerns. for projects were resolved through
group discussions, references to the laboratory notebook (see
Appendix B) and suggestions from the Director of the Office
of Human Services, City of New Haven, who was present at one
time during this workshop to be its Community Consultant.

Unofficial reports were made to the group based on
feedback from the Business Officer who indicated that the
registration of 168 students for the Community Service
Laboratory had a significant impact on the student contact

G 3
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hour situation, increasing the full- time enrollment (FTE) by
at least ten bercent. This enrollment increment was of
importance in this climate where faculty members had received
Pre-termination of contract notices contingent upon a decline
in fall registration enrollment figures.

No firm decisions were made about the role of all
college committees in the future develc ment of the Community
Service Laboratory. It was decided, however, that a raquest
would be made of the Dean of Academic Affairs for a time slot
at the November Professional Staff meeting to allow one of
the laboratory instructors to present a summary of his
community service instructional experiences. The request
was received and accepted. The Presentation was made by an
anthropology instructor whose class had participated in an
anthropological dig to assist a local archeologist culling
for Indian artifacts.

The conduct of the faculty workshops was a plvotal
dimension of the procedural development of the Communlty
Service Laboratory project. "If faculty are to be excellent
instructors and if the community college is ts become the
teaching college it claims to be," observed Terry 0'Banion
(1973, p. 10), "then staff improvement must be a major
Priority.”

Charterins orocess. The specific communication

Procedures exercised during these facdlty_workshops are
referred to as "chartering". hccording to James Farmer

(1973, p. 86) who field tested the chartering process in
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program development in the Coast Community College District
of California, chartering is a mapping process. |
Chartering uses mapping for the purpose of
presenting the rough outline of a program with

its critical components. Once a chartering

map has been developed by the program adminis-

trator, it can be used to facilitate two-way

appreciation of facts and wvalues between

himself and significant others.

Within this Community Service Laboratory Project, a
chartering model, shovn in_Figure 2, provided a communica-
tion frame of referencé from which each Cormunity Service
Laboratory instructor was shown fo ﬁe appreciated by
"significant others" in the college milieu relative to
community service-oriented curriculum planning activities.

Figure 2 emphasizes the importance of two-way
appreciation in the communication of the facts and values
associated with the implementation of the Community Service
Laboratory project. The center of action in the chartering
process began with the social science instructors, who were
greeted and praised by administrators throughout the college.
The President of the College recognized this'innovatién in a
faculty orientation meeting, the Dean of Students (Lincoln,
October 8, 1974) wrote: "Congratulations are extended to you
(Department Chairperson) and the Social Scienr . Y.apartment
for a job well done. The Communi.y Service iaboratory
courses not only have generated additional stident contact
hours for the College but have made an impact on the Greater

New Haven Community." The 4-H Club, Black Coalition, 0ffice

of Human Services, City of New Haven, and significant others
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in community agencies expressed their appreciation to the
social science instructors. Significant others on the
faculty expressed their appreciation for the project; two

members outside the Social Science Department asking to join

the laboratory venture.

Two-Way Appreciation

Office of Human Significant others
Services in
FR&J gf;service projects
Community ///ﬂ d
N
Social Science/;j Slgnlflca“t others in
Instructors / \ college and community
/ ﬂ agencies

|

/ Significant others on

Administrators
faculty

(
|
R \ /
Social 5cxonce\\12r/\fi/l
Instructors
NS

\\Significant others in
Community agencies

Students /:iz

Figure 2
A Modified Diagram of Farmer's Adapted Chartering Frocess
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This same chartering ﬁ?ocess was used to communi-
cate appréciation to agencies and administrators. Each
suppbrtiﬁg administrator and community agency was kept
apprised of events in the laboratory project, and letters of
thanks for cooperation and kindness were written.

The two-way appreciation chartering process was
applied throughout the life of the project at all levels of
communication. This method included certificates to
students who completed the project, news media praise,
awards, etc.

A third faculty workshop focused on (1) final
grading procedures; (2) continuation of the Community Service
Laboratory project and (3) future administration of the
project. The faculty members decided to continue the
Community Service Laboratory project on a once a year basis,

rotating the Project Director each Year. This method of

operation viould afford each Social Science instructor an

opportunity to develop administrative skills. In addition,
it provided a vehicle for keeping this project infused with
new ideas and fresh enthusiasm for the development of
community service projects. The rotating directoréhip was
contingent, however, upon the provision of release time for
the faculty member who assumed this responsibility. Release
time was not granted for this year's Project Coordinator.
The new Project Director was scheduled to be appointed at
the fourth faculty workshop.

The fourth faculty workshop meeting was called and

7
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conducted by the Department Chairperson. This arrangement
was requlred as departmental administrative matters fell
under the aegis of the Department Chairpers n. It resulted
in the appointment of a Project Coordinator for the fall of
1975.

A fifth and final workshop will be held at the close
of the school term to make plans for the following year.
This meeting will be conducted by this researcher and the
new project administrator. The chartering process will be
used to continue to show a two-way appreciation for the
Community Service Laboratory work of each participating

instructor.

Design
A factorial design (Tuckman, 1972) was constructed

tolstudy the effects of the community service-oriented
curriculum on alienation and perceived student role. The
design proceeded, as shown, revealing that all students were
Pretested and posttested, before and after the introduction
of the curriculum approach. Comparisons were made within
the three educational approaches, and between male and

female students.

TREATMENTS (X)

0l X3 Yl 0, X3 High or Direct Participation
03 Xz Y, 04 _ X2 Low or Indirect ?articipation
05 Xl Yl 06 MODERATOR VARIABLE (Y)

f" (-)
[y ]
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07 X3 Y2 O8 Yl waLe
09 X2 Y2 010 Y2 female
07 X3 Y2 0pp

A Student's t-test was applied to the course satis-
faction ratings received from the collective body of
participants within the direct and indirect approaches in
comparisbn with students enrolled in the non participation
approach (control). ) |

A two-by-three factorial analysis of variance was

applied to alienation data and perceived student role data.
CHAPTER SUMMARY

To study the impact of a community service-oriented
curriculum design, community college students were measured
for pretest/posttest changes in scores on an alienation
instrument, and two perceived student role measures. Com- .
parisons were also made to.determine whether the amount of
course' satisfaction was greater in students in a course
section with a Community Service Laboratory attachment tﬁan
in students in a matching section without a laboratory.

One hundred students participated in this study.
Despite a major attrition problem, chi square'(Xz) analyses
proved the sampling to be excellent.

Students participating in the experimental study

were introduced to the curriculum concept by seven faculty
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members, who were prepared for the community services
activities through a series of faculty workshops; A -
chartering process refined in community colleges in
California (Farmer, 1973) served as a model for communica-

.tions during the professional development sessions.

(D



Chapter 3

RESULTS

Introduction

One hundred community college students participated
in three curriculum treatment conditions. Before and after
the introduction of the community service-oriented curricu-
lum, all 100 students were tested on objective measures of
alienation and perceived student role. These test data were
analyzed by a 3 x 2 factorial analysis of variance using
treatments as the independent variable and sex as the
moderator variable. Coursevsatisfactioﬁ data reflected only
posttest ratings of courses by the collective body . of
students within the combined direct and indirect pérticipa—
tory treatmenf condition, in comparison to the students within
the non participation control condition. A Student's t-test
was applied to the course satisfaction data.

Within this research design, four hypotheées were

tested, hypothesizing a main effect of curriculum treatments.
ALIENATION

Research Hypothesis

One hypothesis tested in this study was:
Hl The attachment of a Community Service Laboratory

to a traditional course structure, requiring student

63
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performances of community service activities, will have a
differential effect on direct participants, indirect parti-
cipants and non participants, as reflected in a reduced
alienation score. These effects will be greater in female

studehts than in male students.

Alienation Data

Data reported from the Besag TT Scale of Alienation
(Besag, 1966), reflected the mean gain or loss scores, and
analysis of variance. Table 7 indicatés no positive mean
effect as predicted by the directional-hypothesis which
expected that alienation scores in the pretesting condition
would be‘higher than alienation scores in the posttesting

condition.

Table 7

Mean Change Scores on Besag TT Scale of Alienation

Males Females Total
0.333 0.042 0.187
CSl '
sSD 2.915 ' 2.815
Mean ~-1.500 -0.200 -0.850
CS2
SD 2.510 3.765
Mean 0.308 -0.235 0.036
CS3
SD 2.251 2.251
-0.286 " =-0.131 -0.209
Symbols

CSl Direct Participation
CS
CcS

o = Indirect Participation

Non Participation
3 rt; r('
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The analysis of variance data in Table 8 indicaté ﬁ
that thrre were no significant score changes on alieqation
measures either within methods (F=0.870, df=é, p=.50) dr
between groups (F=0.050, df=1, p=.50). The directional

hypothesis (Hl) was unsupported by these findings.

‘Table 8

Analysis of Variance of TT Alienation Change Scores

Source of Degrees of Sum of Mean : Level of
Variation Freedom Squares Squares F Significance
Method 2 13.578 6.789 0.870 0.424 Ns*
Group - 1 0.390 0.390 0.050 0.500 NS#*
Interaction 2 10.795 5.397 ) 9.691 0.500 NS*
Error (within 73 569.886 7.807

groups)

f_Np significant differences.
PERCEIVED STUDENT ROLE

Research Hyvpothesis

The second hypothesis tested in this' study was:

H2 The community service-oriented curriculum plan
-with the attached‘éommunity service laboratory requiring
r.stﬁdent participation in a community service project, will
have a differential effect on students within the direct
péfticipation condition, the indirect participation condi-
tion, and the non participation condition, as reflected in

the attitudes of students toward the role of community

fike)
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services in a community college curriculum. These effecfs

will be observeble in female students more so than in male

students.

Perceived Student Role Data

The Robinson Community Service in Community Colleze
Scale (CS-CC) data reflected the mean change effect scores
by treatment and by sex, plus analysis of variance. The
mean gains for males in the community service-oriented
curriculum approach was 2,364 in comparison with the -1.692
loss for females (Table 9). The results of an analysis of
variance show no significant differences between male and
female students in response to the curriculum approach.
Attention is drawn to Table 10, however, where a trend
toward a significant interaction effect may be observed
(F=2.54, df=2, p=.087) with males appearing to exhibit the

main treatment effects. This trend is the converse of the

hypothesized effects of the community service-oriented

curriculum, but, nonetheless, is not significant.

7Y
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Table 9

Mean Change Scores on Robinson Community Service in
Community College Scale ‘

Method Males Females Total
Participation sp 5,781 8.671
Indi?ect Mean 0.333 0.600 0.967
Participation sp 5.715 5.125
Non o . Mean -5.412 0.318 -2.547
Participation sp 7.072 8.L4L48
Total ‘ -0.405 -0.258

Table 10

Analysis of Variance of Robinson CS-CC Change Scores

Source of Degrees of Sum of Mean Level of
Variance Freedom Squares Squares F Significance
Method 2 139.165 69.483 1.218 0.301 NS*
Group 1 7.528 7.528 0.132 0,500 NS*
Interaction 2 288.409 144,205 2,524 0.087 NS*
Error (within 86 b912.707 57,124 . _________
groups)

¥No significant difference.

8O
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PERCEIVED STUDENT ROLE

Research Hypothesis

The third research hypothesis was:

H, The attachment of a Community Service Laboratory

3

to a traditional course structure, to require students to
perform a community service proje , will effect significant
changes in the perceived student role. These effects will

be greater in female students than in male students.

Perceived Student Role Data

A second measure of perceived student role was the
Student Role Acceptance Inventory (SRAI). These data reflec.
the mean change scores by sex, and within methods, plus an
analysis of -rariance.

Within the curriculum approaches, females showed gain
scores of 2.148 while males showed increases of 1.111. These
gain score data, presented in Table 11, when accompanied by
an analysis of varlance, shown in Table 12, suggest that
treatment effects tend to be more evident in females within
each treatment condition (F=2.771, df=2, p=.07). While this
trend was not. significant, it favors thé community service-
oriented curriculum approach over the traditional approach,

in its effe:zts upon female students.

g1
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Table 11

Mean Change Scores on Student Role Acceptance Inventory

Method Males Females Total
Diregt. . Mean C1.111 2.148 1.630
Participation sD 8.253 n.20l
Indi?egt Mean -5.250 5.500 0:125
Participation sD 8.057 4.930
Non Mean 1.533 1.882 1.708
Participation sD 6.556 7.936
Total ~-0.869 3.177 1.154

Table 12

Analysis of Variance of Student Role
Acceptance Inventory Change Scorcs

Source of Degrees of Sum of lean Level of

Variance Freedom Squares Scuares F Significance

Method 2 27.671 13.386 0.261 0.500 NS*

‘Group 1 213.360 213.360 4.021 0.049 NS*

Interaction 2 294,066 147.033 2.771 0.070 NS*

Error (within 72 3820.044 53,056 —cmmm  mmm—————
groups)

#NS No significant difference.

82
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COURSE SATISFACTION

Regearch Hypothesis

The fourth hypothesis of this study was:

H4 The effects of participation, whether direct or
indirect, on course satisfaction will be greater in all
students in the participation group than in students in the

non-participation groups.

Course Satisfaction Data

As hypothesized, students who participated directly
or indirectly in the community service-oriented curriculum
showed significantly greater amounts of course satisfaction
than the non-participation group.

On four course satisfaction items{ the experimental
group subjects, at the .01 level of significance and the .00l
level of significance, expressed greater course satisfaction.
As shown in Table 13, the first item showed a significant
difference in the two groups of students (t=3.035, df=?8,
p=.01). The second item also evoked greater course satis-
faction from the experimental group (t=3.60, df=78, p=.001).
The third course satisfaction items produced significant
group differences (t=7.10, df=78, p=.001). The fourth of
the course satisfaction items also provoked responses which
confirmed the directional hypothesis (t=2.84, df=78, p=.01).
Each of these items refers to the extent to which the student
was satisfied with the learning and community service actions
in the curriculum, the social exchanges which occurred in the

()
C o

None



71

classroom, the increasge? viderstanding of the community
college philosophy, and the opportunities for working with
fellow students, and instr-*nrs > tside the structured

2o0llege classroom.

Table 12

“omparisons of Mean Course Satisfaction Ratings
by Experimental Group and Control Group

Course Satisfaction Degrees of Level of
Item Number t Freedom Significance
“apply learning through
1 service" 3.05 78 01
"social interaction
2 opportunities" 3.60 78 -001
"develop understanding
3 of community college 7.10 78 .001
philosorhy" ’
"social interaction
4 outside of class 2.84 78 .01
with instructors and
students"

Differences are significant at the .01 level and .001
level.

CHAPTLR SULIMARY

A review of the significant results of the experi-
‘mental study reveals that participation in a community
service-oriented curriculum led to a greater am-unt of course
satisfaction than participatiorn i» a traditional curriculunm
program (t=3.05, df=78, p=.01; +=3.60, d4f=78, p=.001;

[
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t=2.84, df=78, p=.01; t=7.10, 4f=78, p=.001). Fdrthermore
a trend toward a significant interacflog between the non-
traditional curriculum ipproach and the sex of the student
was noticed, suggesting that, as a function of their parti-
cipation in this particular community service-oriented
curriculum method, the female students develobed increasingly
an acceptance of their roles in a community college milieu
(F=2.771, df=2,72, p=.07). M- le students, on the other hand,
exhibited a slight tend.ncy towafd change in their attitudes
toward student participation in a community service program
(F=2.524, df=2,86, p=.08).

In addition to these experimental findings, note-
worthy insitutional changes occurred. Within one semester,
a Community Serv’ce Laborator:- program was introduced and
implemented in 13 Social Science course oriferings, taught
bv seven instructors, matriculated 168 registrants, and
wuS maintained at a capital output of less than four
hundred dollars ($400.00). The laboratory program is now
an establishea‘unit within the Social Science Department,

and will be offered each calendar year (See Crapter 3).



Chapter 4
DISCUSSION

Conclusions

Participation in a community service-oriented curri-
culum, as well as the opportunity to observe participant
behaviors, was far more satisfying for community college
students, than participati-n in a traditional curriculum
arrangement.

On the other hand, participation in a community
service-oriented curriculum did not reduce student aliena-
tion, nor did it significantly change perceivec studenti rolez.

The notion lingered, however, tha’ w:.th more tine.
female students would have increased theiy acceptance of he
community college student role, and male students would have
developed a more positive attitude¢ towards vre community
service role. No firm conclusions were reazhed, never—he-
less, about the future ﬁossibf”ities for nlz type of course
ex' »rience to effect these unrealized, expe.tes behavioral

changes.
INTERPRETATIOI'S

Cou“je Satisfaction-

The expected course satisfactici results materialized

in this study,"with the Community Service Laboratory students,

¢
&
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along with their classroom, peer observers, expressing a
greater uamount of satisfaction with the community service-
oriented curriculum than th: = . :ente enrolled in the tradi-
+ tional course structure.

Greater amounts of course satisfaction were expressed
on each courge satisfaction item, all four of which related
to opportunities in the course structure to: (1) apply
learnings through service, (2) meet other s%tudents in the
course on a soclal basis, (J) develop an understanding of
the community college philosophy and (4) associate outside
the regular classroom with students and instructor.

The significance of cthe difference between the group
means granted assurance that the results were not due to
chance factors (Items 1, 2, 4: p=.01; Item 3: p=.001) .-

The students' expressed satisfaction v .s interpre+ed to ve a
sound indication of their increased .atisfaction with the
attachment of Community Service Laboratories to psycholo:sy,
sociology, anthropology, and education course structures.

The external generalizability of these findingsz
extend to the larger Comunity Service Laboratory populaticn
from which the direct participants were drawn, the student
populction in four Social Séience courses fror which the
indirect participants were obtained, and the remainder of
the students in the attrition group (see Chapter 2). When
put together, this external grour comprised almost twenty-six
percent of th- total student population in the Social Scicnce

Department, favoring the external generalization of the
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course satisfaction results to this entire student body.

Educational Implications. In terms of program

planning, the Social Science Drepartment can treat these
results as a valid justification for the continuation of
its Community Ser ¢ Laboratory project. Community
college students rarely perceive developmental college
programs as particularly relevant to their needs (Bushnell,
1973, pp. 40-44), Their expression of satisfaction with
the community service-oriented curriculum be;peaks well of
its usefulness.

One might also expect that the participating faculty
members will respond favorably to the positive student feed-
back related to course satisfaction. Féculty members,
learning of their students' responses to the innovative
course structure will probably maintain thelr current level
of involvement in this project's activities. The works of
Tuckman and Oliver (1968) provide statistical support for
the expectecd impact of student feedback on faculty behavio:s
(F=5.941; df: 1/274 p:;;g.@25).

The« :n findings also contribute to that growing body.
of infc mation about the commuinity services dimension of
commuriity college education. When studen.s are involved in
community . -rvices, within the rubric of a community college
classroom, greater course satisfaction may b: a result.

Theoretical Exvlanations. The science of :ndragogy

nrovides a conceptuziization framework for the interpretaticn

of the community college student's greater amount of course

RS
Co
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satisfaction within a community service—oriented‘curriculum.
Andragogy is the science and art of teaching adult learners
(Knowles, 1974). Individuals involved in curriculum planning
for adult education are often advised to perceive these
students as self-actualizers (Maslow, 1954) with specific
curriculum needs.

The self actualizing adult learner needs course
experiences which can meet his personal needs, aspirations
and potentia’ ities. Such a curriculum organization would
allow these tudents an opportunity to (1) show a concern
for the wclfare of mankind, (2) become involved in problem-
centered activities and (3) express a deep aﬁpreciaﬁion for
their academic experiences in a mature, comnetent, self-
fulfilled manner (Knowles, 1°74). Given the format of the
community service-oriented curriculum, these self-actualiza-
tion needs could have been met, and it would therefore follow
that greater measured course satisfaction was a result,

~he community service-oriented curriculum also gave
the adult learner a laboratory experience in which specific
curriculum requests were honored. A study by Kinzer (1973)
reported that 43% of the adult learners polled sought voca-
tional subjects, 13.4% hobbies anu recreational subjects,
12.6% general educ-tion, 12% home and family life, 6.8%
public afrairs, 3% religious st.dies and 2.9% agriculture
and farming. Many of the Community Service Laboratories
extant in t ~ Social Science Department included at least
one "rojrnt éuggested ‘n the ¥Xinzer categorizations.

c
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Meeting the specific curriculum needs of the adult learner
population might be a second reason the participating
students were more satisfied.

A final observation is that the self actualizer was
more likely to prefer guided discovery learning experiences
rather than structured experiences (Leerstang, 1973, pp. 26-
3i). The Community Service Laboratory, a priori, called for
discovcery learning, "the principal content of what is to be
learned is not given" (Ausebel, 1963, p. 16). The greater
course satisfaction mi_ht have been a function of organizing
learning experiences 'n which self-actualizing, adult
learners could define some of their wn objectives, engag>
in meaningful behaviors based on their own goals, and culti-
vate knowledge through the application of learnings through
community service. This process is likened to the ..eded
actions suggected in the ancien* African proverb: "Knowledge
is like a garden; if it 3is noi cultivated, it cannot be
harvested" (Leslau, 1962, p. 31),

Limitations of Course Satisfaction Findinzs. Raluc-

tant though this recgearcher oy be to suggest this possibi-
lit;'. the Hawthorne effect may have been operative in these
course satisfaction data. "Qffer something different and
the people thrive on i+- at 7Tegst initially," observes
Cohen and Associates (1¢y1, p. 123), wien commenting on the
experimental curriculunm program: vororted in community
college literature. While *he Hawthorne erfect might have
influenced the outcomes, it is unlikely, considering the

Ry
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size of the observod pepulation, the number of teachers
involved, ard the long period of time during Mich the

s3tudy was conducted.

Summary Stntements. Participation in a communit
b

service-oriented curriculum evoked greater course satisfac-
tion than non-participation. An average amount of course
satisfaction was exvressed by all students, as could be
expected in older age groups (Bushnell, 1973, pp. 19-23),
Discriminative expressions of course satisfaction, however,
were in evidence. These results provide a strong argument
for the success of this project and seem to augur a future
for the Community Serwvice Laboratory withi.. the Social

Science Derartment.

Perceived S+udent Role

The results o: the perceiv d student rcle data
revealed no sign:ficant change effects as a function of
participation in a community serv ce-oriented curriculum.

On the Robinson C.-CC, opaque trends toward possible
change in the male studenté were noted, but not in the
females. Equally interesting were the change score data
rece.ved from the Student Role Acceptance Inventory. Female
students appecared to have had a stronger reaction to the
eiperimental curricuium approach than male students. With
an increas.! amount of Community Service Laborator; time,
percecived student role changes might materialize.

Y

In _ummary, while tn» sex role socialization issues
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are extremely provocative, the statistical insignificance of
the results preclude zn extensive discussion of these
possible developments. Later investigations may shed more
light on the relationships of sex role socialization and

perceived student role.

Alienation

Alienation was not reduced as a function of varying
levels of partiripation in the community service-oriented
curriculum. ¢ ugistent with the firdings of pcrevious
research studies, alienation is not aiicctcd by educational
intervention measures of a short term nature (Besag, 1966,
Marquis, .973), |

Whether describod as 4 syndrome, : school drop-out
phenomena, or a p-rsonality construct, it appears that
alienation is rooted deeply in the inner core of the
personality structure, and thereby remains untouchable by
a brief period c¢.” educat.ve treatment.

The challenge remains to ccnstruct frograms which
can weaken the alicnation trait in American community
col” .ge students. The development of satisfying programs to

meet the nceds of the alienated student is ot enough.

Desiem Censidorations

External generalizability, restrictions cn interpro-
tations of community service, and time are the prime
limitnti:n~ of thiz study.

¢ students wer. not randomly selectecd frc: +the

Oy
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total student body, the external gereralinability of these
results is restrictod to the participating student sample,
the larger Community Service grovp, and perhéps. the entire
student body within the Social Science Division. As data
were not available to compare students who enroll in Social
Science course offerings with students registered in other
divisions, the findinss are not generalized to the complete
student population at this community college.

A second limitation of this study is the inability,
after data analysis, to determine which specific community
service projects operated *to effect change. There a ~ many
types = community services, ran-ing in number from eight
and over, depending on the observer. The community serwlice-

'
oriented curriculum was not studied for its community service
typologies, pl.cing limitations on the interpretation of the
findings in terms of identifiable community-oriente-’ projects.
The results of this study should be conceptualized an the
relatior-hip of a holistic, community service-oricnted curri-
culum . proach and selected student behaviors. Future
resea 1 will e:asine this curriculum entity ir terms of 1ts
individual community ser-—-ice typology.

A third study; limitation is its ability to detorminec
differences between the direct pariici:.nts and indirect
participants’™ amount of course satisfazction. This limitation
grew out »f the participating and non-participating student:’
apprehe. .+ about shedding their anonymity on course rating
forms. Given the problems related to obtaining students in

[
t
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this project, in the interest of gathering useful informa-
tjon, the names of s :udents were not requested. Instead,
cnly course nane, cection, Aay, and time were asked.

While this lack of differential course satisfaction
information from dirsct participants and indirect partici-
pants places limits or data interpretation, it also heightens
confidence in *the raw data, suggesting that the responses

reflected grenter car lor as a function of anonymity.

Attrition

Two hundred fifty-six ctudents were cxpected for this
experimental study, and 100 were obtained. The attrition
phenomenon was due to a multiplicity of factors, all
clustering around attsndance, minor technalties and
testing casualties. Attendance wac the major problem in lLe
control group. Testing was the primary source of student
losses in the experimental group.

Regardless of the causes, the high loss in su: jects
was totzlly uvnexpected, with no built-in p?a within th
rescarch design for such - ross problem. lonths :d months
of round-th--clock, arduous study was almcst nullified by
this attrition problem. The tcror of the attrition problems
confronted by educational rescarchers of academic/experien:. .
curriculums in community colleges was peautifully ﬁu:cribaiw
by Mary L. Herron Leersiang (1973, pp. 56-57):

Althouch the origirnal research desizn indicated

a sample size of 50 for each group of students

within each approach, the actual sampla c.oce wag
y reduced tc 25, the 1~ =5 number of control

Q O
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subjectsa tolcin both the pretest cnd pouttent.

Althougsh v cxverimental cucgocts were cares-

fully control!l.i for testing, many control

subjects {¢lt no progsure to participate In

the teating procedurce.  In gpite of numerous

letters froun the Doan of Instruction encour-

aging their prrvicipation, and the additional
possibility .. vee-iving CLEP credit by
examination, th. cc itrol students remained
uncooperative.

Future studies of the community service-oriented
curriculum will anticipate attrition. The learnings from
this expr ~ience ar» very use™l. Actually, rich data is
availabl. in the detailed analysis of the specific problems
which accounted for the sixty-ono percent attrition loss.
While it foes be-ond the scoue of this community service-
oriented curriculum proj.ct » study attrition, the data

will be analy»cd in detail in the future.
CHAPTER SUMMARY

The Cummurit: Service Laboratory projeci was a success
in terms of its original goals 1o add commurity @ :vice
extentions to thirtcen Socicl Science course oiferings, its
orcanizaticn and implementation of filve profescsicral JTaculty
wovahoos Yo put communiity sorvice idons Lo wori, and its
evaluation of the jrocram in tTzrms of its 2ffects on aolected
student bohaviors.,

Under the aegis of this major applicd researh
proj.ct, Comnunity T-rvice Laboratories were added - .

H ~ Ve - ceee RO ~ - [ SPS P ~
sociolosy, poycholor:, anthrorclosy ard education courcar;

M o
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pro. ded servi.oo to one hvindrod cixty-elen . reglotrantc;
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and reached over twenty different community agencies,  The
program ic now a } -rmancent structure within the Social
Science Department, with plans underway for its extension
to the entire acadenic lelulOﬂ in the coming scmester.
The faculty workshops bore rich f{ruits in terms of
introducin: thc spectrum of comnunity services, creating a

forum for . .lving administirstive problems of the project,

and “ins community ugency repr.centatives. A measure of
th + of faculty involvement in this venture was the high
et . wteendance at each meeting (87%4), the active,

enthuainstic, verbal exchanges during the workshops, and the
vonamous decision of the faculty to continue their labora-
tory rrojects during the fall semester of each calendar
year,

The evaluaticn of the project revealed that the
community service-orientod curriculum was a more satisfying
experience for the participants than the non-participants,
held pronise Tor chunging percoived studert role, and was
unsu.cessful in roducine student allenasion.

All recults combinod, the oroject re—-oaled thisz
inrovativ . curricrlum withiy the Social Scierce Department

r meoting both the diverge

@)

to t» relevant and worthwhile ©
needs of ‘he communii, coll-zz student ponulation, as wcll
as th. communiiy servize needs of Touth Censral Commur i<
College. A strong recommondation is made th-t the wro lect

be contirucd, and r.fined through more dirret curriculum

implement=*ion and onroing aducationsl research.

Yy
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Figure 4

Drawing of Community Service Laboratory Students at South
Central Community College

Chapter 5

SUMMARY DESCRIPTION OF INSTITUTIONAL CHANGE

Introduction

As a result of this community service-oriented
curriculum project, South Central Community College exhibited
~a radical institutional change in its delivery of academic
and community services. Without producing trauma, this
project was quietly executed, creating changes in (1)

84
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registration procedures, (2) administration and governance,
(3) grading, {(4) professional staff development, (5) curri-
culum planning, (6) community service programming and (7)
public relations.

The hub of activity was concentrated within a Social
Sciegnce Curriculum. The :change-agent goals were constructed
to assist the larger institution in its need to deliver more
effectively community services, its need to generate an
irncreased number of student contact hours, and its need to
plan curriculum programs which wer> responsive to the educa-
tional needs of its students. Details of this project are
described in the writings about Community Service Labora-

tories.

DESCRIPTION OF COMMUNITY SERVICE LABORATORIES

Community Service Laboratory projects were initiated,
on an official basis, at South Central Community College,
during the Fall Semester of 1974. It represented a non-
traditional plan which afforded Social Science instructors
an opportunity to perpetuate their traditional academic
studies of curriculum planning, while at the same time
devoting an element of attention to the community service
needs of the college and surrounding community.

The history of this project originated in a Nova
University practicum effort during which time a Community
Service Laboratory project was conducted by this researcher.

The seeds c¢f this curriculum change idea found fertile soil

ke
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in a Social Science Department during a time of crisis when
it was discovered that the academic division wéé not generat-
ing a sufficient number of student contact hours to continue
to be funded at its past levels.

The Community Service Laboratory idea was adopted
by the Social Science Department when presented by this
researcher. It went through three stages of program
development, attracted a cadre of course sections and stu-
dents, involved a large percentage of the Social Science
faculty, maintained its own budgetary aiiccations and
engaged in active public relations activity. Each of these
categories will be briefly discussed to describe this project

in action.

Three Stages of Program Development. The Community

Service Laboratory concept began to develop through three
stages of action. Only a small flavor of the human drama
which unfolded as this project progressed can be captured.
Each stage had its own ongoing life flow. The first stage,
relerred to simply as St:ge I, involved six major policy
enactments on the part of the Social Science Department
through which this laboratory concept was develored.

1. Three months prior to the first student regis-
tration for a Community Service Laboratory, the Social
Science Department met to consider an incorporation of a
Community Service Laboratory component within its curriculum
structure. Seven of nine instructors decided to attach a

Community Service Laboratory if it were found to be feasible

9Y
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with respect to time, credits and funding.

2, An agent of the department (this writer) was
appointed to conduct a feasibility study during the summer,
reporting back to the faculty prior to its final preparations
of fall syllabi.

3. The usual communication and decision-making
structures regarding curriculum changes were waived by the
department, in the interest of creating an innovative
change in the curriculum. The pro tem Project Director
would relate directly to the Academic Dean regaraing
Community Service Laboratory program implementation proce-

dures.

k. The college's req -ements of clearance of all
curriculum cﬂanges through the Curriculum Committee was
deemed unnecessary, as each of the thirteen courses
designated for Community Service Laboratory attachments were
already established and operative.

5. The Social Science Department decided that if all
aspects of the project were accepted by the President of the
Collége, the Academic Dean, the Dean of Student Personnel
and the State Board of Trustees, before August 1, plans
would be undertaken to prepare syllabi for the rall semester
of 1974 for Commﬁnity Service Laboratories.

6. The Social Science Department, for its own
information, voted to hold a series of Faculty Orientation
Workshops to develop community service skills.

The second stage, often referred to as the Problem

idy
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Solving State, presented daily threats to the survival of
this project. Probleans were steadily presented which had to
be solved in order to move the curriculum plan a step
further in the desired direction. Only a few of‘the most
outstanding problems are presented, although it is worth
keeping in wind that many other difficulties existed and

continue to exist.

Problem , Solution

How would students pay for A grant was applied for and
Community Service Laboratory awarded.

fees, when there was no ad-

vance information circulated

with respect to its addition

to a course offering?

How would seven faculty mem- Initially, no salary would be

bers be recompensed for received by the faculty. If
their extra time spent in the project were a success,
Community Service Laboratory eventually, the extra credit
activities. hour, or fifteen hours per

student would be credited to
the faculty member's time as
are other credits.

Who contacts all college ° The pro tem Director.
personnel, arranges workshops, .

and conduc*s other duties

during the program planning

phase?

What would be the role of The Department Chairperson

the Department Chairperson would continue to assume the

in this project? final administrative authority
over all departmental activi-
ties.

When would students be in- The {irst day of class; regis-

formed about the implementa- +tration would be conducted in

tion of the project? the classroom for students who
elected the Community Service
Laboratory.

The final stage of development, called the
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Implementation Stage, included faculty workshops; registra-
tion activities and th: establishment of a Community Service
Desk.

During the Implementation Stage, faculty work-
shops to forward community service planning constituted one
outstanding change. Within the Social Science Depariment,
monthly meetii; .. which were heretofore devoted primarily
to traditional academic challenges, shifted faculty dis-
cussions to community service affai}s.

The increased awareness of the community service
function of individual academic departments seemea to
gset off a chain of events within this community college.
Other departments appeared to publicize their community
service activities to an extent that in review of college
activities, community service actions were usually noted.

Another change occured in the establishﬁent of
an academic credit for Community Service Laboratory par-
ticipation. At South Central Community College, thé Social
Science Department was the first to award academic credit
for community services, revolutionizing community thinking
about the types of activities which deserve credit.

The community service project was permanently a-
dopted by the Social Science Department as a curriculum
activity to be conducted once a year during the fall semester.

Courses and Studonts for Community Service Laboratory

Table 14 presents information showing that 13 sec-

tions attached Community Service ILabaratories.
\)‘ . 1;)\)
A

J wd
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Table 14

Titles of Courgns with Number of Students Enrolled in
Thirteen Scctions of Social Science Courses
Participating in a Community Service

Oriented Curriculum

Titles of Courses Number of
Students

Education 104-1, Introduction to
Early Childhood Education

Education 110-1, Field Seminar I

Psychology 101-1, Introduction to

Psychology ' 22
Psychology 110, Behavior Modification L2
Psychology 103-2, Child Growth and

Development 6
Psychology 103-1, Child Growth and

Development 11
Psychology 103-3, Child Growth and

Development L
Sociology 110, Family, Child -nd :

Community Health 14
Sociology 201-1, Social Problems _ 30
‘Sociology 101-4%, Introduction to Sociology L
Sociology 101-5, Introduction to Sociology 7
Sociology 217-1, Minorities in the

United States 8
Anthropology 200-2, Cultural Arthropology 7

n = 168
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Figure 5

Drawing of Community Service Laboratory Students
Helping in a Nursing Home

Students. The 168 students registered for Community

Service Laboratories are not the same 100 obtained subjects

for the experimental curriculum component. Only 39 of these
students participated in the experiment, a piece of informa-
tion:which is quite pertinent to recognize the analogous
nature of the program and its empirical analysis.

The 168 students who participated in the entire
Community Service Laboratory program were a diverse group.
Their ages ranged from 18 to 60, with a mean age of 29.57.

Other characteristics of this group are exhibited in Table

15.
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Table 15

Selected Charactoeristics of One Hundred and Sixty Eight
Students Registered for a Community Service Laboratory

Category Characteristics
387 Male
Sex
62% Female
Part Time Full Time 33% Part Time
Status '

67% Full Time

47% Suburban

Geographic
Location 53% Urban
429 Afro-American
Race
58% White
American

Facul*ty Involvement., Of 21 full time and part time

instructors, seven participated in the Community Service
Laboratory projects, yielding a percentage of 33%

When the full time Social Science faculty was studied
for its degree of participation, the number and percentage
increased significantly, producing a high percentage figure
of 77%.' The number would have been higher had not one
faculty member filed student.registration forms after the
initial deadline for acceptance. This instructor, neverthe-

.less, produced one of the largest community service projects
ccnducted during the semester. Those data were riot included

in the final evaluations because they were not a part of the

[RVRY
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Figure 6

Drawing of Community Service Laboratory Students Contributing
to Food for the Hungry Drive

official registration information.

Budgetary Requirements. Three thousand dollars

($3,000.00) was available to defray student expenses for

registration fo a Cormunity Service Laboratory. ‘Less than
four hundred doiiars {($400.00) was needed, however, because
the project attracted primarily full time students who were
not required to pay additional monies for adding one-credit
courses. To elaborate, at South Central Community College,

any student who registers for 12 academic credits may add as

S 100
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many as four more credits without paying additional fces.
Students, however, who matriculated for less than 12 credits
do not have the same financial advantage, and thus, must pay
gix dollars and twenty-five cents for any added credits.
With the majority of the Community Service Leaboratory
population consisting of full time students, the project
emerged as an inexpensive operation.

Public Relations. The media coverage of the Community

Service Laboratory program was delayed until pretesting and
posttesting was completed. During the final weeks of the
gemeste:, however, a major media campaign was launched
resulting in a broad public awareness of the availability of
a new kind of academic experience at .South Central Community
College. The media presentations included a one week, daily,
noon time rol2 in a popular Woman's Radio Talk Show, a
fourteen minute role in a widely viewed 'Jialing for Dollars”
television program, a two column, choice spot in the Sunday
gociety section of the local press, ard a continucus contact
with agencies regarding the availability of a new kind of
curriculum at South Central.

A kit, containing audio-visual materials for use by
individuals interested in learning more about how community
gervices may be linked to classroom activities was prepared

in conjunction with these public relations actions.

A Case Studv of Two Community Service Laboratory Students in

Action.
Brooks and Judy were two full time, female community

1o7



collepre gtudents resistered for a Soclal Sclence course
of Fering to which a Community Scrvice Inboratory had been
attached.

Brooks wags a 30 year old student, married, the
mether of three children and the wife of a professional man.
Judy was a 24 year old, unmarried student who was self-
supporting. |

Both students vere reluctant to "sign up for' a
Community Service Laboratory. Brooks indicated that it
sounded interesting, but secmed too time consuming. Judy
asked for more information. The instructor's response to
both of these students was similar: 15 hours of community
service time was required to fulfill the laboratory expec-
tations. A community service project could not be ilentified
until students had become acquainted with the subject matter,
investigated a community need for a course related service,
and then decided upon a course of action. The Community
Service Laboratory would not begin until ten weeks of course
work nad been completed. On the second day of class, botn
Judy and Brooks registered for the Community Service
Laboratory.

During the first ten weeks of the semester, Brooks
and Judy attended class regularly, developed an expected
level of mastery of abstract learning principles. and acquired
elementary techniques used by behavioral ecducation techni-
cians. While studying Behav.or Modification, pilotv projects

were organized for all students in the course, whether
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affiliated with the laboratory or not, to give each an

opportunity to apply course learnings in a practical manner.
One class project, for an example, required éach student to
replicate the Ljunberg Fox (1966, pp. 85-90) experiment
which effected better study habits in students.

By the end of the ten weeks period, Brc 35 and Judy

felt comfortable with the guided discovery learning model.*

Figure 7

Drawing of Community Service Laboratory Students
Helping in a Day Care Center

#Guided discovery seems to rély on perceptual psycho-
logy in that it requires a "helping relationship", (Leerstang,

1973, p. 20).
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A special meeting was called for the Community Service
ILaboratory students, at which time each was encouraged to

identify a community service project, which would interest

them, and would apply classroom learnings through community
service. Individuals were invited to try to form team
projects, although individual projects were acceptable.

Brooks and Judy were both accompliéhed swimmers,
holding advanced certifications as Life Guards. They decided
to perform a swimming projecf.

The students took the preliminary steps of making
arrangements for a time and place for this project. They
alsoc prepared a careful plan indicating the objectives to be

accomplished.

Objectives
"Freedom for Terrified Swimmers"

Objectives - Pre-beginner level of swimming kaown as Minnows

as established by the Y.M.C.A.
1. Swim unassisted for length of twenty feet
2. Float on stomach with head out of water for
three minutes - survival float
3. Float on back
4., Master ability to jump offside of pool in shallow

end

5, Learn basics of simple lifesaving reaching assist

Schedules of Reinforcement

Continuous based on praise and social interaction.

Q . 11()
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Operant Level of Resnonses

E:tablished by gquestionnaire concerning their
introduction to water and fears of water.

People Involved - Technicians Judy iiall, Brooks McDermott,

clients Oceolla Brooks, Jackie Michaels, Ann
Chambers, Maria Rodriguez.
When: Every Wednesday from November 6 - December 1l

Time: 7:00 - 8:00 p.m.

November 20

Nevember 6

November 13

v’

v~ v’
November 27 December 4 December 11
&y
Vv’ v Vv’

Where: Wilbur Cross Pool

Brooks and Judy coached their students for one hour each
Wednesday evening for six weeks, in the swimming pool rented
by the college. Each swimming session was followed by a one
hour "pep-social" session during which the students and
teachers praised the "terrified" swimmers for their progress.
Three additional hours were spent in preparation time.

By the end of the project, Brooks and Judy had
taught thz terrified swimmers to swim sufficiently well to
be prepared for a pre-swimmers course at a local "Y". The
course graduates were awarded diplomas at a well-attended

Holiday Symposium, sponsored by the Psychology Section.

1i1
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For their community service actions, Judy aud Brooks
received a recognition certificate from the Community
Service Laborétory (all registered students received this
certificate). Awards from the Physical Education Department
will be presented to them. Judy and Brooks were glad they
"signed-up" for the Community Service Laboratory, expressing
a greater sense of course satisfaction with this type of
course arrangement than with the traditional course offering

without a Community Service Laboratory.

Summary Statements. The Community Service Labora-

tory Program was initiated in the fall semester of 1974 at
South Central Community College. It attracted 168 students,
enrolled in 13 cc 1=~ sectlons in psychology, education,
soclology aﬁd anthropology. These laboratory courses were
guided by seven Social Science instructors who volunteered
their time. The students received a one-hour academic
credit for their participation in a Community Services
Laboratofy. The project emerged as an inexpensive venture,
and was deemed sufficiently successful by the faculty to
continue its operation, once a year, within the Social

Science Department.

-
o
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COMMUNITY SERVICE LABORATORIES: AN APPROPRIATE SERVICE
ACTIVITY AT A COMMUNITY
COLLEGE

COMMUNITY SERVICE MISSION

The three oldest branches of community college
education are services for transfer students, services for
terminal students and community services. Community
colleges in Connecticut were ccr~eptualized in this
historical context: providing preparation for students to
transfer to four-year institutions; providing occupational
programs which teach salable skills in two years; and
community service. Of nine goals of a community college
education identified by the Master Plan for Higher Education
in the State of Connecticut, three are of a community service

nature:

1. Community colleges are expected to provide
activities and learning opportunities which
meet the adult educational and community service
needs of the residents of the community served
by an institution.

2, Community colleges are expected to dircct the
resources of the Community College System toward
a search for solutions to urgent community
problens.

3. Community colleges are expected to provide
cultural and socizl service functions necded
but not provided by any other public agency.

Resource Group 1

A Discussion Paper for the
Master Plan for Higher
Education in Connecticut
Document #9, February 1973
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WHAT ARE COMMUNITY SERVICES?

Community services vary. The number, types and consumer
populations of these programs are unlimited, dependent
entirely upon the individual college and its unique percep-
tions of its community services role and function. Defini-
tions of these varied services are generally expressed in
one of the five following ways:

1. The various services which an educational
institution may provide for its community.

2. The use of college resources to meet specific
needs of individuals within the college or
individuals and enterprises in the community.

3. Services which are principally of a self-
realization nature, usually offered in adult

education programs.

4. Any services which go beyond the traditional
school day or the traditional school program.

5. Services rooted in the philosophical orientation
that the community college encompasses the
length and breadth of the college district, and
that the total population of the district is its
student body.

The legislature's Review Committee Report on Community
Colleges in the State of Connecticut is reported to have
defined community services as those "educational, cultural
and recreational services which sn educational institution

may provide for its community in addition to its regularly

scheduled day" (see Journal-Courier, August 21, 1974).
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A FEW TYPICAL COMMUNITY SERVICE FUNCTIONS

lo.

ll.

12.

13.

Adult Evening Education Programs

Extension Centers

Non-credit Course Offerings

Advisory Groups

Use of College Facilities by Community Groups
Conferences and Workshops for Needs of Local 7itizens

Assistance by college in safety and thrift campaigns,
fund drives and the 1like.

Promotions of cultural and recreational activities,

such as the development of community musical groups,
sponsoring of little theater groups.

Use of the college staff and students in making
studies of the communiy (such as occupational
Surveys, sociological studies).

Organization of services using staff or students or
films and lectures from outside to further th
conservation of natural resources. ~

Research by college staff and students for business
or professional groups in the community. e

Organization of child-care programs for demonstration
and instructional purposes.

Organization projects with other community agencies
relating to the improvement of health conditions in
the community.
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COMMUNITY SERVICE LABORATORIES

Community Service Laboratorics are one hour credit community
service projects attached to liberal arts, general education
and occupational course offerings with an aim to link learn-
ing with service. Tails community service-oriented curriculum
arrangement is administered by a given department, adhering
to the "extended departmental model". Each instructor
defines community services to correspond with his or her
disciplinary orientation; plans with the aid of students a
community service project; and conducts the program in
accordance with the perceived needs of the population. A
strong chéracteristic of this type of learning-service
activity is its ancillary role in the total course plan,

The project consists of a sunplemental activity of the coursc

format, rather than an intexrated part of it!

EXAMPLE

Unit I is History. Unit II is Major Persons. Unit III is
Primary Concepts. Unit IV is Future Projections in the Field.
Unit V is Community Service Laboratories.
Student: Professor X, I can't take Unit V.
Professor: You don't have to take Unit V unless you
signed up for the one hour credit. Did
you?

_Student: No. But my regular grade? Will I still
get my A? I have an A average.

Professor: Yes, you will get the A you ecarned in
the basic course structure.

126
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CRITICAL QUESTIONS

AT
can we do 1it%? where is the
administration?
-W\/\/\/\

A\

Y
E
S

FOUR ACCEPTED ADMINISTRATIVE MODELS
OF COMMUNITY SERVICE

PROGRAMS
I. Model One The Extended Departmental Model
Community services are generated by the disciplinary
areas.
II. Model Two The Nucleated Model.

All members of a specialized community services
program spend half their time identifying community
needs and the other half of their time adninistering

programs.

ITII. Model Three The Advisory Group lModel
An advisory committee plays a critical role in
identifying needs along with program development,
program evaluation and program promotion with the
assistance of a college staff member who is coor-
dinator of advisory groups.

IV. Mcdel Four The Antenna Model
College administration employs staff members whose
locus of operation is in the community, working
within i\ to aid community development.
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ROLE OF FACULTY MEMBER IN COMMUNITY SERVICE LABS

1. PFaculty mcmbers make contact with community enterprises

to determine their needs for students. A general format

to follow is:
1. Suggest a title for project.

2. 1Identify the objectives of the learning
activity AND the community group.

3, List ways in which a student might
assist the agency in accomplishing its
objectives. St.dents should be
creative in thinking of projects.

4, 1Identifying learning opportunities the
preject might offer a Community Service
Laboratory student.

5. Prepare a list of initial s*eps that
would prepare group for meeting the
task and learning objective.

2. Faculty members are always present when students are in
community.

3. In accordance with service plan, each instructor will be
asked to inform the Comrunity Service Laboratory Desk
when the project is to begin and conclude. The host
agency's name must be supplied plus the number of
student-contact hours.

SAMPLE FORM
Community Service Laboratories to begin and conclude
The host agency 1is with the major host agency
colleague . Student Contact Hours
Title:
Address: Phone:
Submitted by Date:
Course Name and Number
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ROLE OF PROJECT DIRECTOR

1. The Project Diractor DOES NOT SUPERVISE OR EVALUATE
FACULTY PERFORMANCE.

2. The Project Director DOES NOT EARN CONSULTANT FEES
FOR THIS PROJECT.

3. The Project Director CAN MAKE NO DEMANDS oF
FACULTY MEMBERS.

L, The Project Director evaluates the community service
laboratory program as required by the federal
granting agency.

5, The Project Director trains work study students and
organizes the Community Service Laboratory Desk.

6. The Project Director is available to assist any
instructor with the development, organization or
execution of a community services laboratory project.

7. The Project Director is a faculty member, teaching a

full load of four courses to which three community
service laboratories are  attached.
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ROLE OF CHAIRMAN
OF SOCIAL SERVICES

1. The Chairman is the appointed leader of the Sccial
Sciences which includes many instructors, projebts,

units, activities, and the like.
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SOUTH CENTRAL COMMUNITY COLIEGE
Fall Semester 1974

COMMUNITY SERVICE LABORATORY -- SOCIAL SCIENCES DEPARTMENT

Student/Faculty Agrecment

I, , agree to participate in
(student's name)
a Community Service Laboratory in

. {course name and title)
_ taught by .

(instructor's name)

This means that I will spend approximately fifteen (15) hours
this semester in a community agency in the South Central

Community Cbllege Area.

{student's signature)

(date)
#Distribution:
1. H.E.W. Office - Boston
2., S.C.C.C. Business Office
3. S.C.C.C. Records Office
L, Student Signing the Agreement Above
5. The Instructor Involved

#TPhe Instructor involved is responsible for the prompt and
correct distribution of all copies of this agreement.
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COMMUNITY SERVICE LABCRATORIES
seql 4L SCIENCE DEPARTHENT
SOUTH CENTRAL COMMUNITY COLLEGE

NCW HAVEN, CONRECTICUT

CONGRATULATIONS OH YOUR SUCCESSFUL, PARTICIPATION AS A VOLUNTEER TN THE

SERVICE LARORATORY AT SOUTH CENTRAL COMUNITY COLLEGE. YOU ARE

EDUCATIONAL CONCEPT

COMMUNITY
70 RE COMMENDED FOR YOUR ROLE IN THE EVOLUTION OF AN

WIITCH LINKS ACADEMIC LEARNING WITH COMMUNITY SERVICE.

a/ww OQW,U) FQf )Wm

RN GARRETT PCBINSON

PROJECT DIRECTOR .
ASSISTANT PROFESSOR OF PSYCHOLOGY

ocZt
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Appendix C

Ann Robinson Community Service in Community College Scale
(Cs-CcC)
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ROBINSON'S CS-CC

Name . Courgse Name

Course Time

INSTRUCTIONS

Piease circle the letter symb§i° whicn cxpress most accurately
your feelinss about the following staeiements.,

If you stroncly agree with the statement, circle SA; if you
agree, circle A; if you disagree with the statement circle
D; and if you strongly disagree with the statement, circle
SD; if you're undecided, circle U. °

There are no right or wrong answers. This scalec will not be
graded.

S\ A U D SD 1. The community college student has to be
taught skills and attitudes neceded to
work with people of all ages.

SA A U D SD 2. Spending extratime volunteering in all
kinds of community agencies is definitely
not the proper role for a community
college studcent.

SA A U D SD 3. Social scientists, trained in psycholo-
gy, education and sociology, will find
the problems in the community far more
serious and urgent than they realize.

SA A U D SD 4. Meeting key people in a nursing home or
a day care center or any community
agency gives a student a chance tc make
important contacts for future job
opportunities.

SA A U D SD 5. Every citizen has a responsibility to
volunteer time in a community agency in
need of manpower assistance.

SA A U D SD 6. Studcats will not enroll in a community
college if it is publicized as a place
where community service time is required
in all of its courses.

SA A U D SD 7. Banks, department stores and other
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A

U

D SD 8.

SA A U D S

SA

SA

SA

SA

SA

SA

U

SD

SD

SD

SD

D

9.

lo.

1l.

12,

13.

14,

15.
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community armencies depond oo comri-
nity collc s o provide In-gervice
training for their employces.

I don't now what kind of work i wan't
to do in life.

Community bascd learning 1is not what
going to a community college is all
about.

Every community college studo-nt should
be required to vparticipate in at lenot
one community sorvice project beforc
graduation,

A community college teacher certainly
does not need to work with public issues
or community problems to be an effective
teacher.

Volunteering in different places goes a
long way towards helping a student
decide upon a career.

Before coming to college this semester,
I never realized how many job opportu-
nities there are for a person with an
Associate's Degree.

A community college that does not
travel the length and breadth of the
community to help take care of the aged,
the retarded, the imprisoned and the
helpless should take "community" out of
its name.

I believe that with more interest and
concern about the needs of society, rcal
progress can be made to deal with these
problems.
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APPENDIX D

Confessions of a Community College Educator
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AUTOBIOGRAPHICAL SKETCH

Although Ann Garrett Robinson's professional role
identity is that of community college educator, many of
her years of experience were as a Clinical Psychologist.
In the fifties and early sixties, she worked as a psy-
chodiagnostician, analytically-oriented psychotherapist,
and psychodramatist. The major centers for these clini-
cal activities were in correctional institutions, mental
hospitals, clinics, and neighborhood agencies in the
statés of Michigan, Maine, North Carolina, Indiana,; and
most recently, Connecticut. Educational preparations for
these positions 'were achieved tﬁrough a Master of Arts de-
gree in Clinical Psychology from Wayne State University
plus a third year internship as a Clinical Psychology
Intern.

After eight years of work in the profession of
Clinical Psychology, for three years during which she
became a mother, Mrs. Robinson was a full time homemaker,
wife and parent. Her return to the work force was as a
School Psychologist, enjoying the routines of educational
testing, counseling and guidance, along with the ancillary
duties expectcd from one who also holds a title of Learning
Diagnostician.

In 1970, Professor Robinson entered the field of
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higher education. Two years of professorial services in a
private, four year college -- Trinity College, Hartford,
Connecticut -- introduced her formally to the science
and art of teaching psychology. She is now empioyed at a
community college where she teaches psychology courses,
has received many awards from students for excellence in
teaching, and organized the first Community Service Labora-
tory in a Social Science Department. Her skills as an
educator were strengthened by her educational experiences
at North Carolina Central University from which she re-
ceived a Bachelor of Arts aegree in‘Psychology, and Nova
University in Fort Lauderdale, Florida where she com-
pleted her doctoral studies in community college education.
For her teaching and community services, Professor
Robinson has received many honors and awards, including
an OQutstanding Educator of America Award, a Nannie H
Burroughs Award for Qutstanding Black Educator, and a
United Newhallville Community Leadership Training Award.
Mrs. Robinson will be listed in the first edition of
Who's Who in Black America, 1975
She is a member of the New Haven community, working
actively in religious, civic and social affairs. For the
past 14 yezrs, she has been married to Professor Charles
E. RoBinson, a Psychiatric Social Worker. They have two

children, Angela Carol and George Carl.
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